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Abstract: As multimodal texts in which both pictures and words are used to com-
municate meaning, graphic novels are increasingly finding their place in a foreign lan-
guage classroom. While multimodality supports comprehension and increases motiva-
tion for reading in a foreign language, graphic novel contents offer ample opportunities
for developing the 21 century skills, like visual literacy, critical and creative thinking,
problem solving, communicative competence, and intercultural awareness and sensitiv-
ity. The paper explores how primary learners’ intercultural sensitivity can be developed
through a number of age- and language-appropriate activities applied before, during and
after reading a graphic novel American Born Chinese by Gene Yang (2006). The aim of
the paper is to support the didactic potential and pedagogical value of graphic novels to
foster intercultural learning and develop empathy in primary English language learners.

Keywords: graphic novels, intercultural sensitivity, critical thinking and reading,
English as a foreign language, primary language learners.

Introduction

Foreign language education in the 21* century has highlighted integration
of two groups of skills: the skills for achieving proficiency in a foreign/second/
target language (L2), and the skills for thriving in the plurilingual globalised
world. The latter group of skills includes creative and critical thinking, prob-
lem solving, collaboration, communication, and intercultural awareness and
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sensitivity (Binkley et al. 2012; Shin 2021; Shin, Savi¢, Machida 2021; UNESCO
2017). The increasing interconnectedness of people globally has demanded en-
hanced intercultural awareness and sensitivity for communicating beyond bor-
ders, while global problems like migration and pandemics, such as COVID-19,
emphasize the need for worldwide cooperation and understanding (Griva, Pap-
adopoulos 2019; Igbal 2021; Savi¢, Shin 2021; United Nations Development Pro-
gramme 2022). Language teachers are, therefore, expected to support L2 learn-
ers’ holistic development and to provide education for global citizenship (Porto,
Byram 2015).

The Serbian primary curriculum has responded positively to these require-
ments by stressing the cultural aspects in foreign language learning from the
very beginning of formal L2 education, i.e. primary grade one (MoESTDS 2017,
2019). The primary curriculum highlights the importance of developing positive
attitudes towards L2, especially towards the target language culture. However, it
also sees an L2 classroom as a place for discussing home culture in the context
of the world cultures. The newly adopted Primary Curriculum gives for each
L2 grade curriculum a framework for (inter)cultural objectives that follow the
linguistic aims of grade units (MoESTDS 2019). Teaching cultural content and
raising L2 learners’ intercultural awareness are thus seen as inseparable from
teaching L2 linguistic content and developing L2 proficiency.

However, the aspect that is missing in the framework for (inter)cultural
teaching in the Serbian Primary Curriculum is the guidance for teachers how to
contextualise the teaching of (inter)cultural content to ensure the development
of learners’ intercultural competences. It is primary teachers’ responsibility to
provide adequate cultural material that can expose learners to comprehensible
language and teach them the concepts and functional language needed for ex-
pressing aspects of the home culture, target language culture and the world cul-
tures. Primary teachers of English as a foreign language need adequate teaching
materials and pedagogical techniques to create engaging activities that may as-
sist their learners in developing intercultural sensitivity.

Aiming to fill in this gap, the chapter explores how graphic novels as teach-
ing tools can be used in primary L2 classroom for raising intercultural sensitivity
of Serbian primary learners of English. We first define intercultural sensitivity
and intercultural awareness, then we study the prospects of using graphic novels
as reading materials with young L2 learners and teenagers, and finally we suggest
a number of classroom activities that can potentially contribute to developing L2
learners’ intercultural sensitivity and prepare them for life in the 21* century.
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Intercultural Sensitivity and L2 Learning

Culture can be defined as “a complex, dynamic web of customs and mores
and rules that involves attitudes, values, norms, and beliefs that are imagined to
be shared by a community” (Brown, Lee 2015: 81). All cultures involve cultural
products, practices and perspectives, whose learning requires different levels of
engagement: while cultural products are transparent and mainly obvious, cul-
tural perspectives and practices are not easily visible. The iceberg metaphor of
culture (Indiana Department of Education 2011) compares culture to an iceberg
and points to the fact that most of culture is below the surface of water; the small
part of culture above water level is shallow, involving cultural products such as
language, literature, music, dances, holidays, games and food; the much bigger
part below the water surface represents deep culture, such as communication
rules, family, fairness and justice, concept of time, attitudes towards elders, rela-
tionship to animals, concept of “self”, preference for competition or cooperation,
and a number of other concepts, attitudes and values. When learners are able to
use their cultural knowledge “to evaluate, critically and on the basis of explicit
criteria, perspectives, practices and products in one’s own and other cultures and
countries” (Porto, Byram 2015: 17) they exhibit critical cultural awareness.

How learners experience other cultures determines the stage of their inter-
cultural sensitivity, which can be measured on the scale from Ethnocentrism to
Ethnorelativism: if they experience their own culture as more central than the
other cultures, they are going through the stages of Denial, Defence or Minimi-
zation, and show Ethnocentic intercultural sensitivity; on the other hand, if they
experience other cultures as different ways of organizing reality, they are going
through the stages of Acceptance, Adaptation, or Integration, and thus show Eth-
norelative intercultural sensitivity (Bennett 1993, 2017; Bennet, Bennett 2004).
Bennetts (1993) Developmental Model od Intercultural Sensitivity (DMIS) rec-
ognises the above six stages that a person may go through when viewing cultural
differences. Intercultural sensitivity is used in this paper to refer to the ability
of learners to view and experience cultural differences. The aim of developing
intercultural sensitivity in L2 classroom should be to facilitate the learners’ pass-
ing from the stages of Ethnocentrism to the stages of Ethnorelativism, i.e. from
avoiding cultural differences, to looking for cultural differences and for using
different perspectives when approaching an issue. Considering great cultural di-
versity in all parts of the world today, making it “almost impossible to live in a
monocultural society” (Igbal 2021: 2), and the possibility to connect even to far
away cultures using technology, there is an increasing need worldwide for devel-
oping intercultural sensitivity.

Being intertwined with language, aspects of a foreign language culture
are an integral part of the process of L2 learning (Council of Europe 2018).

259



Vera M. Savi¢

Intercultural sensitivity enables learners to compare their home culture to other
cultures and thus understand their home culture better in relation to a rich di-
versity of world cultures. Thus, a foreign language classroom is the most natural
place for teaching learners about other cultures and for assisting their develop-
ment of intercultural sensitivity. Teachers of foreign languages are, therefore, ex-
pected to include into their curricula the content that can enhance intercultural
awareness, and to select the materials and classroom activities that can provide
an authentic cultural experience for their learners, while simultaneously creat-
ing a context for L2 development. Authentic materials are best sources of cultur-
al information if they are age- and language-level-appropriate (Savi¢, Shin 2021).
When teaching primary school learners, multimodal texts such as authentic
graphic novels, can be a great teaching tool. The next section deals with the pos-
sibilities of integrating authentic graphic novels into the language curriculum.

Authentic Graphic Novels in Primary English Curriculum

Graphic novels represent multimodal texts that combine two key building
blocks of communication: words and images. Graphic novels are also referred
to as graphic literature or graphic stories. They are very similar to comics, also
called comic strips or comic books. Comics is a medium defined by McCloud
(1994: 9) as “juxtaposed pictorial and other images in deliberate sequence, in-
tended to convey information and/or produce an aesthetic response in the view-
er’, and are characterised by panels with visual images and some text, often in
speech bubbles. The panels appear in strips, with a gutter that is not an empty
space between panels, but a gap of time when an action between two pictures
happens. A graphic novel is a novel in comic-strip format that differs from com-
ics in several ways: it is much longer, tells a complete story, has complex charac-
ters, a narrative structure with a clear beginning, middle and end, and precise
narration. The story is told through captions, dialogues, and images.

Like other multimodal texts, which “integrate visual messages into lan-
guage” (Savi¢ 2020: 170), graphic novels support reading comprehension
through a double coding system and two semiotic modes — written and visual
(Kress, Van Leeuwen 2006). They are usually entertaining and can be used as
reading materials to prepare learners for reading more difficult books, both in
a native and foreign language. Graphic novels are, therefore, being increasing-
ly used to develop reading habits, motivate less skilled readers, and spread the
love for reading of schoolchildren (Sun 2017). Benefits of applying comics in
a language classroom involve fostering motivation, lowering learners’ affective
filters, encouraging communication and interaction, bringing culture into the
classroom, and developing creativity through language and art (Whiting 2016).
What is more, graphic novels allow the use of a variety of pedagogical techniques,
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such as a role play, drama, story writing, turning stories into graphic novels, or
creating own graphic novels. Still, the use of graphic novels in L2 classrooms in
Serbia is not a widespread teaching method, nor is there research related to the
effectiveness of reading graphic novels in our schools.

Importantly, depending on their theme, some graphic novels dealing with
social issues can be used in L2 teaching to familiarise language learners with
cultures different from their own and to convey messages of tolerance. Thus, by
bringing culture into the classroom, graphic novels as authentic materials have a
great potential to raise the intercultural awareness and sensitivity of L2 readers.
Furthermore, graphic novels can support the development of critical thinking
(Sun 2017) and increase sensitivity to stereotypes and cultural misconceptions.
The next section gives rationale for using American Born Chinese by Gene Yang
(2006) with primary learners of English, and suggests a number of classroom
activities appropriate for intermediate English language learners, both young
learners and teenagers.

Using American Born Chinese (Yang 2006) for Raising
Intercultural Sensitivity in L2 Classroom

The main theme of this graphic novel is the search for personal identity. It
explores how difficult it is to construct a personal identity if a person has a mixed
culture background. Gene Young is the author of Chinese origin, born in the
United States, raised within the two cultures and exposed to all kinds of stereo-
typical assumptions about Asian Americans. To raise awareness of these issues
he drew and wrote the visual narrative book that includes three parallel sto-
ries: 1. about a Chinese American boy named Jin, who transforms himself into
Danny to be liked more by his white classmates; 2. about the Chinese character
named Chin-Kee, Danny’s cousin, an embodiment of negative stereotypes about
the Chinese, who embarrasses Danny at school; 3. about The Monkey King, an
abandoned monkey king who changes himself and reappears as Chin-Kee. In
Chin-Kees character the author shows extremely exaggerated stereotypes about
the Chinese people in order to draw the attention of the readers on how unfair
and racist they are: from his looks to his behaviour, i.e. the way he is dressed, the
protruding of his front teeth, inability to pronounce the English sounds well and
switching up the T’ and T sounds, and showing off with his wide knowledge.

All the characters are forced to change in order to fit the micro societies
in which they live and where there is a lot of pressure from peers, the family, or
even the unknown people to give up their heritage, beliefs and values, and to
transform their true selves. The message of the story is to accept one’s true self,
and to accept people from all cultures as friends instead of making fun of them.
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This is not only true for mixed nationality people or immigrants, but can be
related to many situations where people are discriminated against on the basis
of their nationality or a character trait they possess, like in schools or in public
places. There are sections of the novel that can be used to relate to the learn-
ers experiences of discrimination and prejudices, and to raise their intercultural
sensitivity. Both young learners and teenagers can identify with Jin's and Danny’s
experiences in the scenes depicted in the graphic novel when the teacher mis-
pronounces their name, or when peers assume what food they eat. To inspire un-
derstanding and the need for respect, English language teacher needs to develop
the activities that will result in the appropriate emotional reaction and reflection
of the learners. The following section gives example activities for developing a
Thematic Unit based on reading American Born Chinese graphic novel.

Unit Plan and Activities Based on American Born Chinese

In organising L2 teaching through thematic units, teachers of English can
connect several lessons into a Unit Plan, i.e. a series of successive lessons on a
common theme. When the theme is provided by a book, it is also important to
organise the activities in the way and sequence that will support comprehension,
meaningful interaction and reflection. This can be done by grouping activities
into three large groups: 1. before-reading activities; 2. while-reading activities;
and 3. after-reading activities. Each group of activities should contribute to a
better understanding of the graphic novel through purposeful learner engage-
ment. When using a graphic novel such as American Born Chinese, the activities
should guide learners through a discourse analysis and a detailed analysis of
visual aspects of the novel, to enable them to spot stereotypes and the search for
personal identity.

1. Before-reading activities

The purpose of this group of activities is to support comprehension by in-
troducing the topic, connecting it to students’ prior knowledge and experience,
preteaching new vocabulary, reviewing known language, and predicting what
will happen in the book (Shin, Crandall 2014). To be able to detect stereotypes,
the learners’ common understanding of the concept should first be developed.
The following sequence of classroom activities can be used as a model to be
adapted to different language levels and group ages in particular contexts.

1.1. Defining Stereotypes (based on Gianfrancesco 2019) is an activity that
raises the learners’ awareness of misconceprions and prejudices. The fol-
lowing sequence may lead to successful interpretation of the concept.

a) Ask the students to write about their thoughts and feelings regarding
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stereotypes. Ask them to give examples of stereotypes about any group
they feel strongly about: school stereotypes (e.g. nerds), or social stereo-
types (e.g. low-income students).

b) Discuss misconceptions about the learners’ nationality (e.g. Serbia/
Serbs).

c) Define stereotypes in a discussion. Ask learners to think about possible
historical reasons for the creation of specific stereotypes.

d) Discuss racial stereotypes and the reasons for their rise today.

Another interesting way to introduce the topic can be through the discus-
sion following the viewing of a video interview with the author.

a) Let the learners watch the video interview with the author or his TED
talk (Yang 2016). Ask them to focus on his reasons for exaggerating ste-
reotypes.

b) Ask the learners to reflect on the author’s means for showing stereotypes
described in his talk and make a list of all means.

2. While-reading activities

The purpose of this group of activities is to support comprehension by ask-
ing and answering questions and analysing the narrative through the characters,
the setting, plot, events, problems and solutions. Understanding the narrative
structure is very important for understanding the characters’ actions and rela-
tionships. This can be done through story mapping, story boarding, or story re-
telling. The following activities can help the learners share their comprehension
and reflect on the main theme.

2.1. Character Analysis Carousel (based on Gianfrancesco 2019) is an activi-
ty that will support group work and contribute to the common understand-
ing of stereotypes and the characters’ needs to fit in:

a) While reading the novel, students work in small groups to describe a
character from the novel by writing their comments, observations and
questions on a big poster paper titled with a character’s name. The groups
use a specific colored marker, after five minutes they pass the paper to
the next group clockwise.

b) They then continue the activity, this time adding new comments or mak-
ing observations on those that have already been written by their peers.

c) After all the groups have written about all the characters, the groups get
the papers about the character they started describing and develop a pre-
sentation based on the feedback given by all groups.
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2.2. Timeline of a Characters Life is an activity that helps learners focus
on the events in the narrative structure of the novel that are important for
shaping the characters and defining who they are.

a) Ask the learners to create a timeline of Jin/Danny’s character develop-
ment and to mark the specific moments when Jin/Danny interacts with
other characters in the book.

b) Ask the learners to use the timeline in pairs to discuss the role Jin/Dan-
ny’s childhood memories play at the present and how they have shaped
his character.

2.3. Questions for guided reading and for eliciting student responses. These
questions can also assist learners in completing the story map: Who is the
main character? Where was he born? How does he differ from the other
children? Why does he wish to become a transformer? Why do the boys
bully him during the break? What is their misconception? How did he
make friends at school? Did he choose them (Peter, Wei-Chen)? What did
he like about Wei-Chen? What are the teachers’ misconceptions? Who is
transformed in the story? Why does Jin change his appearance and name?
How does Danny feel about the arrival of his cousin Chin-Kee from China?
How does he feel about his cousin’s academic success? What is your first
impression of Chin-Kee?

3. After-reading activities

This group of activities supports comprehension through retelling the story

and discussing its message of personal identity construction.

264

3.1. Establishing Personal Identity (based on Gianfrancesco 2019) is the ac-

tivity based on watching the video interview of the author with the purpose

of understanding how important one’s cultural heritage is for constructing

personal identity.

a) Ask the lerners to watch the interview and to focus on the author’s per-
sonal reasons for writing the graphic novel. What is the message of be-
longing? How is the mixed culture explained through its pieces?

b) Invite the learners to write a short paragraph about personal experience
of not belonging to a certain place at a moment in their life. Ask the
learners to describe the situation and how they felt.

c) Ask the learners to share the situation in a small group.

d) Ask the learners to identify the ways that they change their “look” in
order to fit in socially. They discuss other ways people try to change to fit
in socially.

e) Ask thelearners to work in groups to discuss the cultures that experience
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the biggest clash when assimilating into Serbian culture and to give the
reasons for that.

3.2. Questions for Raising Intercultural Sensitivity can further assist learn-
ers to connect the story to their personal experiences and identity, and to
broaden their understanding of their own and other cultures as aspects
of cultural literacy needed for effective intercultural contacts (Savi¢ 2013).
The following questions can be used as prompts for group or class discus-
sion, or for writing a short essay:

1. What kinds of challenges does Jin face at school as the child of Chinese
immigrants?

2. What kind of challenges do you face every day when you attend school?
Do you sometimes feel alone, or that you don't fit in / an outsider (immi-
grant kids)?

3. How effective is Danny’s change in the story?

4. Why does Danny return to his true self in the end? How does it help him
move forward?

5. Did you experience the same at a point in your life? How did being true
to yourself help you?

6. Which aspect of your personal identity are you very proud of?

7. How much is understanding of respecting other cultures important to-

day?

3.3. Let’s Imagine How You Live (based on Sampredo, Hillyard 2004: 70-71)
is an activity that aims to raise awareness of cultures other than the learn-
ers own. By being asked to think how people from other cultures live, the
learners are encouraged to understand more about diversity. The people
from other cultures are the characters the learners select from the graphic
novel. The learners first reflect on their own daily activities, and then visu-
alise a character from the graphic novel, focusing on the following: a) how
he/she lives and what he/she eats; b) what their immediate environment is
like; and c) what their home is like. The activity is organised in the follow-

ing way:
a) Write on the board (or in the worksheet instructions) the following
headings:
Things I eat
Things I see
Things I hear
My home is
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a) Ask learners to take a blank sheet of paper and to draw a vertical line
down the centre of the sheet, dividing it into two. Tell them to label the
top of the lefthand column with their own name. Tell them to copy the
headings on to the lefthand side of their sheets, leaving space for writing
between the headings.

b) Ask thelearners to close their eyes and to think for a moment about their
daily routine from the time they wake up until the evening. Tell them to
visualize what they do and to think of the things they see, eat, and hear,
and about the things at their home.

c) When they open their eyes, ask the learners to write the things they have
just visualized under the headings on the lefthand side of their sheets.

d) Ask the learners to think of a character (of their own age, if possible)
from the graphic novel that comes from the other culture, and to identify
with him/her. Then ask the learners to go through their daily routines
again, identifying with the character and trying to visualize what the
other person may do, eat, and hear, what his/her home is like. Ask the
learners to write the information in the righthand column of their sheets.

e) Ask the learners to swap their sheets with a neighbour or to read to each
other the daily routines of themselves as graphic novel characters, and
to try to identify/guess the culture/character. They discuss their guesses
and why they put what they did.

3.4. Developing a Personal Story of Tolerance (based on Savi¢, Shin 2021) is
the activity that should follow all above discussions about and reflections
on stereotypes and personal identity. The learners engage in developing the
stories from their personal experience. They retell the stories from the past
when they were victims of discrimination, focusing on their own feelings
and the message of tolerance. Teachers can use the framework with steps
for story development to help learners draft their own narratives before
turning them into personal stories (Savi¢, Shin 2021).

3.5. Developing a Personal Graphic Novel is the activity that may follow the
development of a personal story of tolerance. The whole story is turned
into a graphic novel using a graphic novel template, either by drawing, or
by applying some of a number of digital apps freely available on the inter-
net (Lambert 2007). This activity can lead to creating the final product in
a project based on reading American Born Chinese in English classes. Not
only will teachers create conditions for learners to improve their language
skills, but they will also foster the development of the learners’ visual liter-
acy and digital skills.
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Considering the fact that the activities based on reading American Born
Chinese offer many opportunities for the learners’ purposeful interaction in a
foreign language, their collaboration, critical thinking, creativity, and their cul-
tural learning, this graphic novel can be a very effective teaching tool in the
English classroom. The pedagogical practices used for organising the activities
based on the graphic novel require learners’ collaboration in doing the tasks
and “focus on the task outcomes rather than the language used to achieve them”
(CEFR 2018: 29).

Primary teachers of English in Serbia can easily adapt the above activities
to suit their teaching contexts, creating a potentially beneficial environment for
a holistic development of their learners. The most important precondition is to
turn the language classroom into a safe environment where learners can open-
ly voice their opinions, without being judged. If they feel comfortable and safe
“they are more likely to participate in and contribute to rich and mutually bene-
ficial dialogues related to issues of race and other forms of diversity” (Husband
2010: 73). The language classroom can thus be turned into a space for under-
standing the universal values, such as equity and justice, respect and dignity, and
for practising listening in life-like communication (Savi¢, Shin 2021).

Conclusion

The chapter explored how authentic graphic novels in English can effec-
tively be used in a foreign language classroom to foster the development of in-
tercultural sensitivity of primary language learners. Technology has created
communication bridges among world cultures and stressed the need for intercul-
tural sensitivity, while school curricula point to the need for developing cultural
knowledge and intercultural competences of young learners (MoESTDS 2017).
Some foreign language teachers have created opportunities for their learners to
communicate with peers of diverse cultures throughout the world (Shin, Savi¢,
Machida 2021), while the others still need more professional development and
appropriate materials to introduce intercultural issues to their classrooms (Savic,
Prosi¢-Santovac 2020). The chapter has given a rationale for and the description
of pedagogical skills for applying graphic novels to inspire discussions of inter-
cultural themes and help relate them to learners’ personal experiences.

American Born Chinese has been suggested as the appropriate teaching ma-
terial adaptable to diverse language levels and ages of primary learners. It is a
graphic novel used in schools in the United States to raise the awareness of ste-
reotypes and point to the difficulty Chinese Americans face in constructing their
cultural identity (Gianfrancesco 2019). The narrative can easily be linked to ex-
periences of people in other cultural contexts who come from mixed cultures or
experience any form of discrimination in their everyday lives. American Born
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Chinese has great potential to support primary learner’s holistic development as
teaching material. By creating a Unite Plan and making an appropriate choice of
classroom activities suggested in this chapter, primary teachers of English can
prepare their learners for more successful communication in multicultural so-
cieties. Moreover, the pedagogical practices described in the chapter can help
learners accomplish “more complex personal experience of otherness” (Bennet
2017, np) and move to Ethnorelative stages of intercultural sensitivity character-
ised by empathy, tolerance, mutual respect and understanding.
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Bepa M. Casuh

Yunsepsuret y Kparyjesuy
QakynTeT NefarolKuX HayKa y Jaroguau
Kateppa 3a ¢punonomke Hayke

[PAOVYKN POMAH KAO HACTABHO CPEJICTBO
3A PA3BOJ MHTEPKYJITYPAJIHE OCET/bBMBOCTU
Y HACTABU CTPAHOTI JE3VIKA

Pesume: Tpaduaxu poMaHu Cy MYITUMOJATHN TEKCTOBM y KojuMa ce nHdopma-
IVja CAOIIITaBa KOMOMHAIMjOM peduu M CIMKe. 3axBa/byjyhu cBOM MyITHMOJATHOM
KapakTepy, CBe Cy IPUCYTHUjU Yy HACTABU CTPAHUX je3MKa. YHOTpeda rpadMuKux po-
MaHa oMoryhasa doipe pasymeBame 1 nmosehaBa MOTMBALMjy 3a YNTame, a IUXOB Ca-
Ip>Kaj HyaM InpoKe MOryhHOCTI 3a pa3Boj BellTVHa HEOIIXOFHNX 32 )KUBOT y 21. BeKy,
Kao IITO Cy BU3ye/nHa IMMCMEHOCT, KPUTUYIKO M KPEaTUBHO MUNUbEHE, pENlaBalbe IIPO-
deMa, KOMYHMKATVBHA KOMIIETEHIINja, 1 MHTEPKY/ITYpalHa CBECT U OCET/BMBOCT. Paf
MMa 33 LB Aa MCTPAXU IOTEHIjasl rPaUUKIX POMaHa 3a PasBOj MHTEPKYATyparHe
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0CeT/PMBOCTY YUeHVKa OCHOBHE IIIKOJIe TPMMEHOM HaCTaBHMX aKTUBHOCTH Ipyiarobe-
HUX y3pacTy y4eHMKa U IUXOBOM je3SMYKOM HMBOY. VIcTpaxkyje ce TeMaTCKo IIaHupa-
Ib€ HacTaBe J aKTMBHOCTH KOje ce MOTYy OpPraHM30BaTy IIPe, 3a BpeMe U IOC/Ie YMTarba
rpa¢udaxor pomana American Born Chinese IInxa Janra (2006). Llub paga je fa yraxe
Ha IMAAKTUYKM NOTEHIUjal U HefarollKy BPeJHOCT rpadMyYKMX poMaHa Ha CTPaHOM
je3VKYy 3a jadarbe MHTEPKYITypa/lHe KOMIIETEHIMje ¥ pa3Boj eMIIaTHje YYeHMKa.

Kmwyune peuu: rpadyuyky poMaH, MUHTEPKYITypaaHa OCET/BUBOCT, KPUTUYIKO MU-
LI/bEMbE, EHITIECKM KAO CTPaHU je3UK, YIEHUIM OCHOBHE LIKOJIE.
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