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CTAHIAPIU KOMIIETEHIIUJA 3A HACTABHUKE Y CPBUJU:
MNOPEBEIHE CA OJABPAHUM 3EMJbAMA’
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Braoema Munun
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Ancmpaxm. Y BenukoM Opojy 3eMajba KpeHpaHU Cy CTaHAapANd KOMIIETEHIHja Ha-
CTaBHHMKA y HACTOjamy Jla Ce YHAIpeaHu HacTaBa y mikoiama. Lluss oBor pana je na
ce ymopeze CTaHJapAu 3a HacTaBHUUYKe KomieTeHnuje y CpOuju ca 3empama/pe-
THOHMMA KOju UMajy BUCOK ckop Ha PISA Tectupamy (Ayctpanuja, Cunramyp, OH-
tapuo, Ectonnja, Xonannuja u CioBeHuja), Kako OM ce UCTaKJIe BaKHE CIMYHOCTH
U pa3iuKe Koje MOTy OWTH 3Ha4ajHe 3a KBaJUTET HACTABHUKA y THM 3emMJbama. Jlo-
JaTHU IIUJb je J1a ce najy nHdopMannje Koje ¢y moTpebHe 3a Kpeupame 00pa30BHE
noautuke y CpOuju 0 TOME y KOM cMepy Ou ce MOTJIH pedOpMyIUCaTH CTaHIapId
KOMHeTeH]_II/Ija 3a HACTaBHUKE U TUME YHANIPCAU KBAJIUTCT paila HACTaBHUKA U pe-
3yntaT yueHuka. Kpurepujymu mno xojuma cy ynopehusanu cranmapan y oxadpa-
HHM 3eMJbaMa Cy: pa3Boj cTaHaap/a (KO je M KaKo pa3BHO CTaHAap/e), CaapKaj CTaH-
mapaa (mpemIMeTHO 3Hame, TUAAKTHYKa 3Hama UTA.), JUPEepeHIrjalnja CTaHaapaa
(mocTojarme MOCEOHNX KOMIIETEHITHja 3a TIOYETHUKE, 3a MICKYyCHE HACTaBHUKE WTIL.),
cBpxa craHmapaa (ceprudukaiyje HacTaBHUKa, paliche YUYUHKA, HAPEIOBAKE Y
Kapujepn aKpenuTanuja nporpama oo0pa3oBama HaCTaBHUKA UT/I.) KA0 M KOHTEKCT Y
KOjeM TH cTaHAapau (pyHKIMOHUIIY (J1a JIM Cy JIe0 NIMPET OKBHpa CTaHap/Aa U 00-
pazoBHe mpaxce). [locToju HeKOIMKO 3HaUYajHUX pa3iinKa u3mely ctannapaa HacTaB-

* Hanomena. OBaj TEKCT je pe3ynTaT paaa Ha npojektuma 00 noocmuyara uHuyujamuee,
capaorwe u cmeapaiawimed y oopasosary 00 HOBUX Yi02a U UOeHMumema y Opyuimey
©p. 179034) u Vuanpehusare rearumema u OOCmMYNHOCMU 00PA308aFA Y NPOYECUMA
mooepruzayuje Cpouje (6p. 47008) unjy peanuszanujy puHancupa MUHHCTAPCTBO MPOCBETE,
HayKe U TeXHOJOIIKOT pa3Boja Peny6nuke Cpouje (2011-2019).

* E-mail: jelenat@gwu.edu
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HUYKUX KomrieTeHnja y CpOuju u oHux y onabpanum 3embama. Hajseha paznuka
je y TOMe IITO ce CTaHAapIu y OBUM 3eMJbaMa anMeH,ny y MHOro Belioj Mepu u
TO y Pa3IHYHTHM CerMEHTHMA npodecHOHaTHOT Pa3Boja HACTABHUKA HErO LITO je
To cny4aj y CpOuju. YV 3aBpurHoM aeny pana monylere cy mpemnopyke 3a yHanpehu-
Bam€ CTAaHJapAa KOMIIETCHIINja HacTaBHUKA y Cpouju.

Kmyune peuu: cranmapau KOMIICTECHIMja HACTaBHUKA, KBaJUTEeTHa HacTaBa, Cp-
ouja.

VBOJ

Jenan o1 HajAOCIETHUJUX HAJIa3a UCTPAKUBaha y 00J1aCTH 00pa3oBama jecTe
Jla — O] CBUX (pakTopa KOjU Cy IMOJI HaJIeKHOIINY 00pa30BHUX BJIACTH, KBa-
JUTET HACTaBHUKA HajBUILIE yTHYE HA yuewe U nocturayha yuenuka (Barber
& Mourshed, 2007; Creemers & Kyriakides, 2008; Darling-Hammond, 2000;
Hanushek & Rivkin, 2006; Hattie, 2003; Muijs, Kyriakides, Werf, Creem-
ers, Timperley & Earl, 2014; Muijs & Reynolds, 2010; Rivkin, Hanushek &
Kain, 2000). Apyrum peyuma, ako OCTaBUMO MO CTPaHU COIMjaJIHO-EKO-
HOMCKE (paKTOpe M OCTalie KapaKTePUCTUKE YUeHUKA (YKIby4yjyhu BUXOBO
MOPOAMYHO OKPYIKEHE) Ha Koje 0Opa30BHM CHCTEM HEMa JAMPEKTaH yTHUIaj,
HACTaBHUIIM CY BaXKHH]JU O] CBEra OCTAJIOT — O yIIpaBJbaka IIKOJIOM, €TOCA,
¢usnukux yciosa uta. [Ipeno3najyhu BaxxHOCT HacTaBHUKA, MHOTE 3eMJbE
Cy ycBoOjuJie CTaHJapAe HACTAaBHUYKUX KOMIETCHIIM]ja KOje OMHCY]y YHTAaB
HU3 HACTABHUYKHUX 3Hakha, IPEIUCIIO3UIINja U BEUITHHA, HyJehy CHCTEMCKH
norsies Ha npodecronanu3am HactaBHuKa (European Commission, 2013).!

Bynyhu na mocroje pasHoBpcHe JehMHULIMjE TIOjMa KOMHemeHyuje, Be-
oMa je Temko gohu 10 jeaHor onmTenpuxBaheHor 3HaUeHa, OCUM OHOT KOje
nojipa3yMeBa KOHIIENTYAJTHHM IparMaTtu3aM, Tj. KOHIENTYaJIHY pPECTPHUK-
tuBHocT (Weinert, 2001). [lonazehu on Tora, Puken u Canranuk (Rychen &
Salganik, 2003:43) nepuHuIy KOMIETSHIIH]Y Kao0 ,,CIIOCOOHOCT Jia Ce yCIIell-
HO HUCITYHE CJIOKEHH 3aXTeBH y opel)eHOM KOHTEKCTY KpPO3 MOOHIIM3ALH]Y
MICUXOJOIIKUX MPETIOCTaBKU (YKJbyuyjyhu KOTHHTHBHE U HEKOTHHUTHBHE
acriekre)”. Kpyrep nedunuine KoMneTeHujy kKao ,,criocobHoCT ocode aa mo-
BE)XE 3Hama, BEIITHHE, CTABOBE U MPOPECUOHAIHU UICHTUTET, PEJICBaHTHE
3a oxpeheny npodecrnonanny curyanujy, ca 0coOMHaMa JTMYHOCTH U JIa X
Ha MHTErPUCAHM HAYUH aHTaXxyje oMoryhyjyhu Tako afekBaTHO AETIOBAKE Y
onpehenum npodecronanaum cutyanujama’ (Kruger, 2009: 120, uutupano
npema Scheerens, 2012).

Pacnipoctpamenoct kopuiihiema nojMa KOMIETEHIMja Y 00pa3oBamwy y
MOCTEABbUX HEKOJIIMKO JICHCHHja U BUX0Ba CTaHJIapAM3alija Mory ce Ioc-
MaTpaTH Kao Je0 OIUITEr TpeHAa cnenuduyHe peryiaiuje cucreMa odpa-
30Bama, KOJU je U3paXKeH y Mojeny esanyamusne opocase (Maroy, 2004),

! KomrieTeHI1je HaCTaBHUKA CE PA3JIUKY]y OIl HACMAGHUX KOMNEeMEeHYlja KOje Ce OJJHOCE Ha
JI€0 HACTABHMYKMX KOMIIETEHIIHja TUPCKTHUjE MOBE3aHUX Ca YIIOTOM HACTABHHUKA y YUHOHH-
u (European Commission, 2013).
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OJTHOCHO y Mojieny koumpone keaaumema (Glatter, 2003). Peu je o mpuctymy
yIpaBJbamky y KOjeM MPOCBETHE BIACTH CBE BHIIE YCIIOCTaBIbajy KOHTPOIY
HaJl KBAJIUTETOM 00pa30BHUX Ipoleca U mpoaykara. Mojes ce 3acHuBa Ha
JneGUHUCAaHUM MTPaBHIIMMA, 3aXTEBUMa U CTaHJapAnMa 1 Gy HKIIMOHHUIIIE KPO3
HU3 Ipolenypa, KOHTpoJa U Haja30pa. Mako ce Mozen ociama Ha nosehany
AyTOHOMHM]Y IIKOJA, Ty ayTOHOMH]Y MPETEKHO ASHUHUNLY MpEeACTaBHUIIH
HajBHIIE 00Pa30BHE BJIACTH.

Moryo 0 ce TBpAMTH Ja je cBe BehW Hariacak Ha CTaHIapAHM3alju
npO(becyIOHanHHx KOMIICTCHI[Mja HaCTaBHHUKA JIOOPOIOIIA0 TPEH/ ] KOjU BOIH
J1aJb0j npO(’peCHOHanmauHJH MehyTum, Hama3zu KOMINapaTUBHUX UCTPaKH-
Bama yKasyjy Ha TO jaa ce, 300r PasITHINTHX obnuka Haa3opa, oOyka, Ha-
MeTama MmpumMepa ,,00pe mpakce” U TUMCKOT pajia, Te ciabibemha yTHIaja
HaCTaBHHKA Kao Mpo(ecuoHalIHe IpyIie, 3alpaBo CMarbyje WHINBUyaTHA
npodecronaina ayToHoMHuja HacTaBauka (Maroy, 2004). TeHzuje cy BuIec-
TPYKe, a IPENo3Hajy ce ¥ MO3UTHBHU U HETaTHBHU CTABOBH IpeMa CTaHAap-
JIMMa HaCTaBHUYKHUX KOMIeTeHIMja. Kako npukasyje jenan mperies Jintepa-
Type o ctaugapauma (Caena, 2011), 3aroBopHuIiu cragaapaa TBpAe Ja ce mo-
Mohy BUX MOTY IOMUPHTH Pa3InYUTa CTajaUIITa O HACTABH, J]a CTAHAAPIH
MOry OMTH e(eKTHBHO CPEICTBO 32 KOHTPOJIY KBAJIUTETa KOJ| 3al0YHbatha
HACTaBHUYKOT MOCJA, 1aJbe 00yKe U Ipakce, 1a omoryhasajy ycrnocraBibarme
YHYTpalIikhe KOHTPOJIE O CTpaHe caMe Ipodecuje, YnMe e OCHaXKYje B FbeHa
JaeruTUMHOCT. Takolje, cTaHaapau MpeBeHUpPaAjy CTaB Jia je MOy4YaBamke CTBap
TajieHTa 1 00e30el)yjy ocHOBY 3a pa3Boj aJIcKBaTHOT CUCTEMa OJIIOBOPHOCTH
HACTaBHHKA ¥ MPOQECHOHATHOT yuewa. [I[poTHBHUIIN cTaHaap/a, nak, TBp-
Jie 1a ce Ha Taj HAUMH He MOUITYje YMIbeHUIA Ja je MPUpoJa HACTABHUIKOT
3Haha Be3aHa 32 KOHTEKCT U 0CO0y M Jia Ce HA OBaj HAYMH MOXKE MPEICHH-
TU YTHIIa] TIOHAIIakha HACTABHUKA HA UCXOJIC YUCHHKA, 3aHeMapyjyhu KoH-
TekcTyanHe ¢akrope. Takole, mo3MBameM Ha CTaHAApAE MOCTOJU OMACHOCT
011 ,,aTOMH3Hpama U pparMeHTHparba yJIore HaCTaBHUKA, YMECTO Jla Ce OHa
MpeacTaBJba Kao MHTErpucaHa u koxepenTHa nenuna” (Caena, 2011:13), ox-
HOCHO T0jeTHOCTABJbYje CE CIIOKEHA MTPUPOJIa HACTABE U yuCHa.

OTBOpPEHO je MUTAKkE MOTY JIU CE€ OB PA3JIMYUTU CTABOBU MOMHUPHUTH.
Ja nu cy muxoBa (puiio3odcka Mmojia3uilnTa TOJIUKO Pa3iinyuTa Ja HUjelaH
amanraM MpUcCTyra He O 3amcTa OMO YCICHIIaH y HUXOBOM MPHOIMKA-
Bakby, HJIU j€, UMaK, PEIICHE y YIIOPHOM HACTOjarby Jla C€ YBEXKY JprKaBHA
KOHTpOJIa, MEpeha U OJTOBOPHOCTH 3a IHJbEBE Ca KOHTEKCTYalM30BaHUM,
BPEIHOCHO yCMEPEHUM, €THUYKUM AMMEH3WjaMa paja HactaBHUKa? Jlakie,
MOCTaBJba CC MUTAE A JIH j& CBPCHCXOHO UMATH CTaHAap/ 32 HACTAaBHHUKE
KOJUM c€ 3aXTeBa Ja HAaCTAaBHUK IMOKa3yje OPMIKHOCT y OJHOCY ca Y4YCHH-
numMa (Stankovié, 2010). Mako je Tenrko 3aMHUCIUTH Ja OBaKBH (yHAaMEHTH
HaCTaBHOT pajia Oyay CTBapHU MpPEIMET Meperma, ’UX0BO HCTHUIIAke MOXKe
OUTH /€0 ,,pa3BOJHOI” MPUCTYIA CTaHIApAUMa KOjU HarialiaBa BPEIHOC-
TH, CBPXY U areHCHOCT y INOy4aBaky U HEryje PeqIIEKCHjy U CMHUCIICHOCT
(European Commission, 2013).
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He 3abopaBspajyhu cBe oBe jauiieMe, y OBOM pajy Ce€ 3ay3uMa MHOTO
nparmaruuauju craB. C 003upom Ha To na je CpOuja ycBojuiia ctaHaapie
HacTaBHHUYKUX KoMmIiieTeHIrja 2011. roquHe, cMaTpamo Ja je BaXKHO Pa3MOT-
pPHUTH Kako oBa 00pa30oBHA Mepa MOKE IMOCTAaTH eeKTUBHH]a, UCITUTHBAKHEM
BbCHUX INTaBHUX OJIMKA KPO3 KOMIIApaTHUBHY IICPCIICKTUBY.

METOLOJIOI'MJA

[IpBu Kopax mpuirKoM n300pa y30pKa IMpeacTaBbaja je uaeHTH(rKanmja 3e-
MaJba/pernoHa Koju Ccy paHTupaHu mel)y mpBHX METHAECT Ha CBAa TPU TeCTa y
PISA 2015 tectupamy (OECD, 2016). Ca crucka cy n3y3etn Makao u XOHT
Komr, jep cmo xenenu na ce Gpokycmpamo Ha IpikaBe, a gomata je AycTpaimja
(Mako je ocTBapmIa OMJIMYHE Pe3yiTaTe y caMo JIBE O Tpu obnactw), Oyayhu
Jla HaM je HaMmepa Omita Ja y30pak YiHe MPeACTaBHUIN ITO Beher Opoja KoH-
THHEHATAa.? 3aTUM CMO UCTPAXHIIU JTUTEPATypy Kako OMCMO MPOHAIILIH CTaH-
Japiie KOMIETEHIIMja Koje Cy JIOHEIH HajBHIU HUBOW MPOCBETHUX BIIACTH Y
JIaTuM Ap>kaBama. HakoH mTo CMO eTMMUHHUCANN 3eMJbE KOj€ HUCY MMalIe OBe
craugapae (Jaman, duncka u Jyxxaa Kopeja), Hamr koHa9aH y30pak YUHUIA CY
Ayctpanuja, Cunramyp, Ourapro,’ Ectonuja, Xonanauja u Crosenuja.*

[MpoyyaBanu MaTepujalii — 3BaHUYHA IOKYMEHTA ¥ peJIeBaHTHA JIUTEepa-
Typa — aHAJU3UPaHU Cy y CKIIaAy ca MeT yHanpes feUuHUCAaHUX KaTeropHja.
Peu je o ciaemehuM KJBydHUM KapaKTepUCTHKaMa CTaHIapaa KOMIICTEHITH]ja
HactaBHuka: (1) pa3Boj cTtanmapma (KO WX je W Kako pas3Buo); (2) campikaj
cranmapaa (MpeaMeTHO 3Hame, TUIaKTHKa UT1L.); (3) mudepeHIujamnmja cTan-
nmapraa (MoCcTojame pa3TUYUTHX KOMIICTCHITHjA 32 HACTABHHUKE TOYCTHUKE,
3a UCKyCHE HacTaBHUKE HTIH.); (4) cBpxa cTanaapaa (cepruduxanuja y4u-
TeJba, MPOIeHA YYMHKA, HAIPEIOBame y Kapujepu UTA.) U (5) KOHTEKCT y
KOjeM cTa"aapau (GyHKIIHOHUITY (1a JIK Cy JIe0 MIHUper OKBUpa 00pa30BHUX
npakcu). Ilopen oBux kputepujyma 3a nopeheme, KOpUCTUIN CMO KOMOH-
HallMjy OCHOBHUX MeTo/a KoMmapaTuBHOT ncTpaxuBama (Phillips, 2006):
OTHMCAJIA CMO KJbyYHE €JIEMEHTE M KapaKTepUCTUKE CTaHapAa HACTaBHUYKE
KOMIICTCHITH]E Y PA3THIUTHM 3eMJbaMa (METO/Ia ACCKPHIIIIH]E), & 3aTHM CMO
aHaJu3upaiu te kpurepujyme y Cpouju, nctoppemeno najyhu moryha ryma-
Yerma ca CTAHOBHINTA KpeHpama 00pa30BHE MOJIUTHKE (AHAITHUTHYKO-EBAITY-
aTHUBHA METO/a).

2 HoBu 3enaHj je 0CTBapHO HE3HATHO BHILE PE3ylTaTe Ha JBa TecTa (IPHPOJAHE HAyKe U
yuTame) y nopehemwy ca Ayctpanujom. Mehytum, onmydunu cMo ce 3a AycTpanujy 300r
BeJNIMYMHE 3eMJbe 1 Behe KynTypHe u reorpadcke pa3HOBPCHOCTH.

* Bynyhu na y Kanaau HACY [TOCTOjali CTaHAap/Ad KOMIIETCHIIMja 32 HACTABHUKE Ha JIPIKaB-
HOM HHUBOY, Y Hallly aHaJIH3y cMO yBpcTHIH OHTApHO Kako OMCMO MMM MPEICTaBHUKA U3
Cesepue Amepuke. OHTapHo je n3abpaH Kao HajMHOTOJbYIHUja U Hajpa3HOBPCHHUja IPOBHH-
nuja 'y Kananan.

* Mako cTaHapau KOMIIETeHIHja 3a HacTaBHUKe y CIIOBSHU)U HMajy CAaCBUM CHELU(HUIHY CBPXY,
Hpe/cTaBIbajy JIe0 Hallle aHaIk3e 300T HCTOPU]CKUX U KYJITYpHUX cInYHOCTH ca CpOujoMm.
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PE3VJITATU 1 JUCKYCHJA

VY HactaBky hemo mpefcTaBUTH KpaTak Mperyiea MeT KaTeropuja cTanaap-
Jla KOMIIETeHIIMja y IIeCT oJabpaHuX 3eMalba W yMOPEeIUTH WX ca OATOBa-
pajyhum acniektom y Cpouju.

Paseoj. Pa3Bujame cTannapaa KOMIETCHIIN]a HACTABHUKA Y TIECT HCITH-
THBAaHMUX 3eMaJba OWJIIO je yTIIaBHOM MapTUIMIIATUBHO U TPAHCMAPEHTHO, KA0
IITO ce MOXe BUACTH y Tabenu 1.

Tabena 1: Paseoj cmandapoa komnemenyuja 3a HACMAagHUKe

 Pa3Buo ux je Tokom 2011. ronuHe AycTpasiujcKi HHCTUTYT 332 HACTAaBY
u mkoicko nuaeperso — AITSL (Call, 2018).

* 3aCHOBAHU Cy Ha Ca3HAKBHMa ONCEKHUX HCTPAKUBAKA, CKCIICPTCKOM
3HambYy, aHaJIM3aMa pa3InYuTHX CTaHAap/a Koje ¢y Beh KopucTHiia cTpyy-
Ha yIpy’Kemha U OpraHu 3a ceprudukannjy HacraBuuka. CTaHaapan cy
HOTBpheHH y Be OHJIAjH aHKETE U (OKYC IpyIie, IPU YeMy je YIeCTBO-
BaJ1o ckopo 6000 HacTaBHMKA M TUPEKTOPA M3 HEKOJIMKO CTOTHHA IIKOJIA
(AITSL, 2011).

Aycrpanuja

* PasBujenu cy 2000. roqune y capaJmby ca KOHCYJITAaHTCKOM KOMITaHH]OM
1 y3 OIICe)KHE KOHCYJITAallMje ca HacTaBHUIMMa U Jupekropuma (SEAMEO
INNOTECH, 2010). OxocHuIy 3a pa3Boj CTaHAap[a IPYKHUIH Cy HHTEp-
BjyH ca MCKYCHUM HaCTaBHUIMMA.

Cunranyp

» Hanpasssenu cy 2000. rogune u pesunaupanu 2006. roquHe ox cTpane
dakynrteTa 3a 00pa3oBame HacTaBHIKa 13 OnTtapuja (Ontario College of
Teachers, OCT).

* 3aCHOBaHM Cy Ha MCTpPaKMBambUMa, KOHCYyJITalMjaMa, aHaIu3amMa H
noBpaTHUM HH(popMamujama. [Ipu Tome, 6110 je yKJbydeHO mpeko 2500
3anHTepecoBanux yuecHuka (Giguére, 1999).

Omnrapuo, Kanana

* VBena ux je 2013. roqune Ecroncka areniuja 3a kBaaupukanuje.

* Pa3Bujenn cy Kpo3 KOHCYJITalMje YHHBEP3UTETCKUX ITpodecopa, HacTaB-
Ecronnja HUKA U JUPEKTOpa MIKOJA (IPeKO HIXOBUX HAIMOHAIHUX acoLyjaluja u

CHHJMKATA), IOKAJHUX U HAIIMOHAJIHUX JOHOCHIIALA OJUTYKa, IIPEKO OITLI-

TiHa 1 MuHHCTapcTBa 00pa3oBama 1 ncTpaxusama (Révai, 2018).

* VeBojenn cy 2006. roaune y OKBHPY 3aKoHa 0 00pa3oBHIM mpodecuja-
Ma; HOBa Bep3Hja KOMIIETEHIHja je pa3BHjeHa TokoM 2017. ronune (Wet
BIO, n.d.).

Xonanauja » Oba mporeca pa3Brjama OKBHPa KOMIIETECHIIM]a BOAMIA Cy CTPYKOBHA
yApYKeha HaCTABHHUKA, aJli Y3 CHAXKHO ydenrhe opranu3saiija nociuoa-
Bala, OpraHu3altja MKOJICKUX 0400pa, yApYyKerma POIUTeIba, CTyJeHA-
Ta, axyarera 3a 00pa3oBame HaCTABHUKA UTI.

* YcBojuo ux je 2008. roqune CaBeT 3a BUCOKO 00pa3oBame.
CnoBeHuja * PasroBapaHo je ca y4ecHHIIMMAa Pa3JIMYUTUX HHUBOA 00pa3oBama MO-
yeswu o1 2004. roguxe.

> Heku MPOCBETHU CHHIIUKATHU Cy U3PA3UIId CYMIbE Y BE3U ca HCTHHCKOM MapTHIUIIATHBHO-
mhy TokoM pa3Boja mpBor okBupa (Bourgonje & Tromp, 2011). Takohe, HactaBHnuka xoo-
neparuBa (Onderwijscodperatie) Koja je BoAuJIa MPoOLEC PeBU3nje OKBUpa pachopMupaHa je
300r TOTa MITO HUjE MMaJIa JOBOJBHY NopuKy HactaBHHKa (Eurydice, 2018). MehyTum, npo-
nec pesusuje koju je modeo 2011. ronune (a 3aBpuieH TokoM 2017. ronnuHe) OHO je 3aCHOBaH Ha
MHOro6pojuuMm epanyanujama (European Commission, 2013).



619 Cmanoapou komnemenyuja 3a Hacmasuuke y Cpouju

Y CpOuju cy craHjapAy HACTABHHYKUX KOMIIETEHIIM]ja AepUHHCAHH Y
[IpaBunHUKY 0 cTaHAapAUMa KOMIETEHIIHja 3a TpoQechjy HaCTaBHUKA U HbU-
XOBOT MpodecroHaTHOT pa3Boja koju je 2011. roqune ycBojuo Hanuonanuu
npoceeTHH caBeT — HIIC (Pravilnik o standardima kompetencija za profesiju
nastavnika i njihovog profesionalnog razvoja, 2011). Ctangapne cy pa3Buin
CTpYUHhalld KOje je y paJHoj IpylH OKynuo 3aBoj 3a yHanpehuBame oOpa-
30Bama 1 BacnuTama (3YOB), na 3axreB HIIC-a. Mehytum, Huje noctynHa
nHpopMalHja 0O TOME KO Cy CTPYUYHally KOjU Cy OMIIM YJIaHOBH TIOMEHYTE
panHe Tpyrie, HUTH je TI03HATO Jia JIU Cy 3a M3pajy CTaHaapaa KopuiheHu
pe3yiTaTH pejIeBaHTHUX UCTPAKHUBAA.

VY nopehemwy ca n3abpanum, MpUKa3aHUM 3eMJbaMa, Ora)ka ce Jia je pas-
BOj CTaHJapAa KOMIETeHLMja 3a HacTaBHUKe y CpOuju Mame OMO 3aCHOBaH
Ha UCTPaXUBAKBMMA, TUCKyCHjaMa Pa3IMYUTHX 3aMNHTEPECOBAHNX YUSCHUKA
U IPOBEPU Y MPAKTUYHO] MPUMEHH. AYyTOpHU OBOT pajia HUCY MOTJIM Ja 1ohy
J10 “HpOpMaIlUje O MoJIA3HUM JIOKyMEHTUMA 3a CTaHJIap/e, paJlHUM Bep3uja-
Ma mpejuiora, BpeMEHCKMM OKBHpHMA, JMHAMHIIA Pa3Boja CTaHIApAa UTI.
[Mocmarpajyhu ocTase 3emJbe U3 y30pKa, 3HAMO Ha KOjU HAYKMH Cy CTaHIapau
KpeHpaHH, Kao M Jia je BHIIE XUJbaJa YYeCHHKA OMJIO YKJBYUYEHO Y MpOoIec
KOHCYJITalluja, Kpeupama u Banunanuje cranaapaa (Tadena 1). 3acHuBamem
Ha TEOPHUjCKUM M EMIIUPUjCKUM Hasa3zuma ode30elyje ce na he cranmapau
OUTH ycMepeHH Ha pelieBaHTHE (haKTope KOju BOJE Ka MoO0JbLIaky HACTaBe
u nocturuyha yuyenuka. Ilpouec 00yXxBaTHUX KOHCyNTalMja U MapTHIIMIIA-
L{je JOIPUHOCH KBAJHUTETY M PEaTUCTUYHOCTH Kpajiber MPOU3Boaa, all U
yCBajamy U MMIUIEMEHTAIIM]U OBUX CTaHAap/ia OJ CTpaHe HACTaBHUKA.

Caopoicaj. Tlpernen canpkaja u opranu3aliyje CTaHaapaa KOMIeTEeHIH]a
HACTaBHUKA Y CBAKOj O IIECT UCIIUTHBAHUX 3eMaJba MpeiCTaBibeH je y Ta-
oenu 2.
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Tabena 2: Cadpocaj cmanoapoa KomMnemeHyuja 3a HACMagHUKe

* JloMmeH npo(heCHOHATHOT 3Haha: YIO3HATH YIEHUKE ¥ KaKO OHH

yde; MO3HABATH CaJipiKaj M HAauMHE MOy YaBamba.

» JlomeH mpodecuoHalHe Mpakce: MUIAHUPATH M NPHUMEHHUTH

e(eKTHBHO MOAYYaBAKE U YUCHE; CTBAPATH M OAPXKABATH IOJ-

CTULAJHO U 0e30eTHO OKpYKeHme 3a ydeme; BPCIHOBATH, HaTH
AycTpanuja noBpaTHe HH(OPMALIMje U N3BEIITABATH O TPOLECY yUeHha.

* JloMeH mnpo(ecCHOHATHOT aHTaXKMaHa: MPOPECHOHAIHO Ce

ycaBpmiaBaT; mpodecrnoHanHo capahuBaTu ca Komerama, poau-

TeJpHMa/cTaparesbuMa 1 mupom 3ajenuunom (AITSL, 2011).

» Cakn o cemaMm cTaHjapja caapxm 4-7 obmactu ¢okyca,

yKymHO 37.

* JenHa KJbyYHa KOMIETEHI[Mja — HETOBAmE IETOBHTOT Pa3Boja
JeTeTa.

* [IpBa rpymna KoMIeTeHI1ja — Pa3BOj 3Hama: CaBJIaJaBambe Cal-
prKaja TpeaMeTa; aHAJIUTHYKO MHILJbCHE; HHUIMjaTHBa; Kpea-
TUBHO 0y 4aBakbe.

* JIpyra rpyna KOMIIETEHIIMja — OCBajarbe CPLa U yMOBa: pa3yMe-
Babe OKPYIKEHa; pajl Ha pa3Bojy APyTHUX.

* Tpeha rpyna koMmeTeHuja — paj ca ApyruMa: mapTHEPCTBO ca
poAMTEBUMA; TUMCKH Pa.

* YeTBpTa Ipyma KOMIIETEHIIH]ja — TO3HABambe ce0e U IpyTux: ca-
MOpa3BOj; INYHU HHTEIPUTET; pa3yMeBambe APYTHX; MOLITOBAE
npyrux (Sclafani & Lim, 2008; Steiner, 2010).

» Komnerennuje ce ouemyjy Ha cnenehu nauun: ,,Huje npumehe-
HO”, ,,pa3BHja ce”, ,,KOMIIETEHTHO | ,,ipeManryje”.

Curramnyp

e JlomeH 1: mocBehieHOCT ydeHMIMMa M y4ely — HIIp. jeIHAK
TPETMaH CBHX YYCHHKA, OMXOEHE C MO TOBAEM.

* JlomMeH 2: npo()eCHOHAIHO 3HAaWkE — HIIP. I03HABABE CaAPKaja
IpeiMeTa, HaCTABHOT IUIaHa M [IPorpamMa M 3aKOHOJaBCTBa y 00-
JacTu obpazoBama.

* Jlomen 3: npodecnonalina nmpakca — HIIp. CIpoBohebe KOHTH-
HyHpaHe IPOLICHE HAIIPeTKa YYCHHUKA.

 JlomeH 4: TUIEPCTBO y 3ajeJHULM Y4€ha — HIIP. capajmba ca
JpyT'HMM HacTaBHHIIMMA U KOJIerama y IIKOJIH.

* JToMeH 5: ctayiHu podeCHOHATIHHU Pa3BOj — HIIP. KOHTHUHYHPAHO
CTHIabE NPOPECHOHATHUX 3HAMA M IbUXOBA IPUMEHA y QYHKIIH)H
yHarpehuBama HactaBHe mpakce (Ministry of Education, 2010).

Omnrapuo, Kanana
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 Cranjapay ce 3aCHHBAjy Ha €CTOHCKOM KBaJIH(UKAIIIOHOM OK-
BUpY o ocaM HuUBoa — EstQF, xoju npatu EBporicku okBup KBa-
nuduKalmja 3a nejJoKkuBoTHO yuewe — EQF (Santiago, Levitas,
Radé & Shewbridge, 2016).
* Cranmapau nokpuBajy cienehe ammensmje y ommreM oOpa-
30Bamby: IUIAHUPAaKkE aKTUBHOCTH yUeHha M HACTaBe; KPEeUpambe
OKpY’KeHha 3a ydueme; MOApIIKa yuermy M pas3Bojy; pediaekcus-
EcTonuja HOCT ¥ Tpo(heCHOHATTHU CaMOpa3BOj; CABETOBAKE U MEHTOPCTBO;
pa3BojHE, KPeaTUBHE U MCTPa)KUBAyKe aKTHBHOCTH; JIUJCPCTBO
(Estonian Qualifications Authority (a) and (b), n.d.).
* [locToju HEKONMUKO M300PHUX TUMEH3HMja M AWMEH3Wja OMIITHX
KOMIIETEHIIMja Koje ce yTBpYyjy Ha OCHOBY JAPYTUX KOMIIETCHIIH].
* YV cBakoj AMMEH3HjU JIETaJbHO Cy HABEICHH II0KA3aTEeJbU IIep-
dhopmaHcH, moTpeOHA MOApyYja 3HAKkA U CPEICTBA 3a MPOLCHY
KOMIICTCHIIH]a.

* OxBup komereHuuja u3 2017. roquHe Harjgamasa TPU KJbyYHE
oGmactu: (1) cTpy4HOCT 3a MpegMeTHe cajapikaje, (2) CTpyuHOCT
3a HaCTaBy | (3) menaromky CTpy4HOCT.

Xonanauja * Kipyuna moapydja cagpske ONIITH ONMHMC KOMIIETEHIUja KOJUM
Ce UCTHYE IITa 3HAUYM OMTH KOMIIETEHTAH y 1aToj 00JacTH, Kao
U CIMCaK MHHHMMAJIHUX 3Haba M BELITHHA KOje 00y4eHH HaCTaB-
HUK Mopa 1a nocenyje (Wet BIO, n.d.).

* V 4eTHpH JOMEH KaTeropH30BHO je 28 HACTaBHUYKHX KOMIIE-

TEHIIH]a.

 Jlomen 1: eekTHBHA HACTaBa — HIIP. TO3HABALE IPUHITUIIA U

MEeTO/1a 3a INIaHUPabe, BOhemhe U OLICHhUBAKE [IPoLieca yueHmba.

* JloMeH 2: capa/iiba ca paJIHUM U COLMjaTHUM OKPYIKESHEM — HIIP.

capajama ca APYTUM 3arociIeHnMa y NIKOJIH, IPYTHM IIKojamMa 1
CrnoBeHnja MHCTUTYIMjaMa U npodecrnoHainuma y odmactu odpa3zoBama.

* [lomen 3: mpodecroHa IHH pa3Boj — HIIP. yHanpehemwe KBaauTe-

Ta pajia HaCTaBHMKa CaMOEBAIyallljoM M JaJbUM 00pa3oBameM

1 o0ykama.

* JlomeH 4: opranu3anyja 1 JIMJEPCTBO — HIIP. IO3HABAE CTPYKE U

IpoIyca KojuMa ce peryiuire GyHKIHoHHucawe mikone (Merila za

akreditacijo studijskih programov za izobrazevanje uciteljev, 2018).

Crangapau KoMIeTeHIMja 3a npodecujy HactaBHuKa y CpOuju OHOCE ce Ha
yetupu oonactu: (1) HacraBHa o0nact, MpeIMeT U METOMKA HacTaBe; (2) mo-
y4aBame 1 yueme; (3) moapkaBame pa3Boja INYHOCTH yUeHUKa; (4) KoMyHH-
Kalija u capajma. CBaku JOMEH je nojesbeH Ha: (1) 3Hamwe, (2) miaHupame,
(3) peanmzanujy, (4) BpenHoBame/eBayalujy u (5) ycaBpiiaBame. Jlasbe, cBa-
KU of] BbHX caapku 3—6 nokaszatesba (Pravilnik o standardima kompetencija
za profesiju nastavnika i njihovog profesionalnog razvoja, 2011). [Topen tora,
[IpaBunHUK NIONHUCYje BETUKH OpOj APYTUX HAJJICKHOCTH H/UIU 3HAKA, KAO
IITO Cy CIpeYaBame HACHJbA y IIKOJIaMa MIU TI03HABAhEC M IPHUMEHA 3aKOH-
CKHX IPOIHUCa y 00pa30oBamby.
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Kana je peu o campikajy crtaHaap/a HaCTABHUYKHX KOMIIETEHIUja, MO-
JKEMO TPEIIO3HATH CIIMYHOCTH, ajli U HeKe 3HauajHe pasiuke usmehy CpOuje
U Apyrux 3emasba. CIMYHO je TO WITO Cy KOMIICTCHIUje Y CBUM HCIIUTHBA-
HUM 3eMJbaMa IPHKa3aHe y OKBUPY ofapehenunx nomena, mehy kojuma cy kao
KJBYYHH U3/BOjEHU CTPYYHOCT y OOJIACTH NMPEIMETHUX cajprKaja U HaCTaBe.
MeljyTiM, HaUMH Ha KOjU Cy KOMIIETEHIIMje oprann3oBane y CpOuju Moxe ce
OIKCATH Kao MPEBHIIE MIEMATCKU U Tapiijain30BaH — MoHylheHa MaTpuia ce
cactoju of 20 1moJba Koja cy Jajbe mpelu3npana Ha OCHOBY IOKa3aresba, YuMe
ce JoIIo 10 yKymHo 88 komreTeHuuja. OBaKBa opraHu3aiyja je BUIIE Ha-
UK oOpaciy U crienupuYHHja je OJ pellickha 10 KOJUX Ce AOILIO Y APYyTHM
3emJpama (Hrp. y ClioBeHHjU MOCTOjU 28 KOMIIETeHIUja, a y AyCTpanuju ux
je 37, xao wTo je mpukazaHo y Tabenu 2). PenysianTHOCT y OBOM cly4ajy
HacTaje 300T Tora IITO ce KOMIICTECHIIHje HOJaBJBy]y y OIeJbKY Koju ce 0aBu
IUIAHUPAEM, 3aTHM Y OJICJbKY O pealii3alujy, a 3aTHM U Y JIelTy JIOMEHa KOju
ce 6aBu eBanyanujoM. C TUM Yy Be3H, YTUCAK je J1a je CTBapame CTaHaapia y
CpOuju 6uno BoheHo uzaejoM a O y OKBUPY KOMIIETCHIIMja TpeOajio crome-
HYTH CBE aClIeKTe paJia HACTaBHHKA, JOK CE Mabe MHUCIIUJIO O YBUY Y KIJbyUHE
OZIpeIHUIIC KBAJIMTETHE HacTaBe. [[pyra 3HayajHa pas3iuKa OAHOCH CE€ Ha TO
LITO Cy CTaHaapau kommereHuja y Cpouju Beoma ycpencpelheHu Ha HaCTaBHY
MIPaKCy, 10K Cy KOMIIETEeHIMje MOTpeOHe Ha OpraHM3alHOHOM/IIIKOJICKOM HU-
BOY (HITp. TAMCKH paJi) IpecTaB/beHe Ha MPUIINYHO YOIILITEH, HejacaH HauYlH
(HIIP. HACMAGHUK AKMUGHO U KOHCIMPYKIMUGHO y4eCcmEYje Y HCUGOMY UIKOTE).

300r cBera HaBEACHOT, MOjaBJbyje ce HEKoIMKo mpobiema: (1) 6p0] KOM-
NeTEHIM]ja je MpeBeauKky (M moMaio odecxpabpyjyhu) 300r yera je TEIko
BUMa yrpaBJbaTH; (2) HeKe 0l KOMIIETEHIUja Jenyjy HelPUPOIHO; Ha TpH-
Mep, MMa CMHCJIA [UTAHUPATH PUMEHY onpeh)eHuX HaCTaBHUX METOAA, ajiH
Mame je CMHUCICHO TJIaHUPATH WHTEPAKIIM]y CBUX YUYSCHHKA y 00pa30BHO-
BaCIIUTHOM pany; (3) mpeacTaBbeHe KOMIIETEHIIN]E OCTaBIbajy YTUCAK TPHU-
pYYHHKa, YUME Ce TPOM3BEIa PEAYIaHTHOCT U yHEeJa KOHIIENTya Ha 30pKa y
OKBHpY JioMeHa. J{a Ou ce MOCTUIIIM KBAJIMTETHU CTaHIapAd KOMICTEHIIH]ja
3a HacTaBHUKe, M300p caapxkaja Tpeda na Oyae YBpCTO BOhEH CYIITHHCKUM
acrekTuMa npodecrje HaCTaBHUKA IMPErno3HaTUM y juteparypu. Oarosa-
pajyha ny6una, mmpuHa 1 jacHoha mpeasioxkeHor cajapskaja Tpeda aa Oyne
pe3ynTar IoroBopa, a 3aTHM je MOTPeOHO J1a e KOH3MCTEHTHO MPUMEHH Ha
cBe komreTennuje. Konauyno, 6poj koMmrnereH1uja Tpeda qa Oyae TOMUKY Aa
ra je Moryhe KOHTponHcaTH, Kako OM HACTaBHUIIM MOTJIH J]a YCMEpEe MaKiby
Ha OHE KOje Cy 3aKcTa BaKHE.

Jugpepenyujayuja. Y TOTOBO CBUM UCITUTUBAHUM 3eMJbaMa HalpaBJbeHa
je pasnuka u3Melhy THTIOBa HACTaBHHKA (HIIP. MOYETHHUKE PA3JIHUKY]y OJ HC-
KYCHHMX HacTaBHUKA, UM MPENO3HAjy pas3yinke u3mel)y HacTaBHUIIMMA KOjH
npenajy Ha pa3iM4uTHM HHUBOMMa oOpa3oBama hopmynucanuMm y MelhyHa-
ponHUM cTaHaapauMa kiacudukamuje oopazosama — ISCED), mito ce mpe-
Mo3Haje y Maw0j uii Behoj Mepu U y cTaHaparMa KOMIICTeHIIM]a 32 HACTaB-
HUKeE, Kao IITO je mpukazano y Tabemnu 3.
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Tabena 3: JJugpepenyujayuja cmanoapoa KomnemeHyuja 3a HacmasHuKe

AycTpanuja

« [TocToje cTaHIapAn 3a YETHUPH eTale y KapHjepyu HacTaBHUYKE
npodecuje: HUBO JUIMIOMUPAHOT, HAIIPEAHU HUBO, HUBO BUCOKOT
nocturnyha u Bogehu HuBo — nuzep y npodecuju (AITSL, 2011).
3a cBaky ox 37 HEHTpaIHNX 00NaCTH y CTaHAApANMA U 33 CBaKy
(hazy xapujepe u3palyjy ce pa3IUIUTH OMKICH OHOTA IITO OM Ha-
CTaBHHK TPe0aJIo 1a 3Ha U IITO MOXKE J1a YPaIH.

Cunramnyp

* HacTaBHHIIM MOTY HMaTH YETHPU HUBOA CTPYYHOCTH KOjH Ha-
JUia3e MOYEeTHU HHUBO: CTapHjH, TJaBHH, MAacTep U BPXYHCKH
mactep HuUBO (Low & Tan, 2017). HanpenoBame (u moBehame
IJIaTe) ce 3aCHUBA, U3Mehy 0CTajor, Ha HUBOY CTEUCHUX KOMIIe-
TEHIHja.

* 3a cBaKy 0J KOMIIETEHIIH]ja IT0CTOje PA3IMINTA OUYCKNUBAba OJ
HaCTaBHUKA y Pa3IU4YUTHM (a3ama Kapujepe.

Omnrapuo, Kanaga

» Camu cTaHjapau He ykasyjy Ha pa3nuky usmeby ompehenmx
Ipyrna HaCTaBHHUKA, ]I C€ KOPUCTE y CHCTEMY TPOLIEHE BHXOBOT
YYHHKa, IPpeMa KOjeM Ce pa3iuKyjy KOMIICTCHIIH]je Koje Tpeba aa
MOCE/1Yjy HOBU U HCKYCHU HACTABHUIIH.

* O HOBUX HACTAaBHMKA C€ HE OYEKYje Jla MOCTUTHY KOMIIETEH-
I1je U3 JOMEeHa YeTHPH U NeT, HUTH HeKe OJ KOMIIETeHIIH]a Koje
ce 1mojasJbyjy y mpBa Tpu nomeHa (Ministry of Education, 2010).

EcTonnja

» Kpenpanu cy cranmapau 3a 4etTupu ase Kapujepe y OmmTeM
oOpa3oBamy U TpH (paze Kapujepe y CTpyIHOM 00pa3oBamby.

« [IpBa ¢a3za kapujepe y onuteM 00pa3oBamy OJHOCH C€ HA Bac-
MUTAYC-OYCTHUKE Y TPEAIIKOICKOM 00pa3oBamy, 10K ce JApyra
OIHOCH Ha HacTaBHUKe MoyeTHHKe Ha octanuM ISCED HuBonma.
Ose nBe (Qasze kapujepe cy TpajHe, JOK cy mocieime aBe dase
Kapujepe — BHIIHM HACTABHUK U MacTep HACTABHUK — J0OPOBOJBHE
¥ TIOApa3yMeBajy oOHaBJbame cepTU(UKATa CBAKUX TET TOAMHA.
da3ze kapujepe HUCY y AUPEKTHO] Be3u ca MOryhHocTHMa Harmpe-
JoBama K nosehameM 1uiate (Santiago et al., 2016).

Xonauauja

» Komnerenuuje He npukasyjy pasjiuduTe HUBOE OYCKHBAMA,
Behi ce MOry pa3yMeTH Ka0 MUHMMAJIHU OYEKHBAHHU HUBO KBaJIU-
TeTra paja 3a cBe HactaBHHKe (Nusche, Braun, Halasz & Santiago,
2014).

* MehyTtum, cBaka ox TpW KJBy4HE O0JACTH CaJp>KH JOAaTHE
KOMIIETCHIIH]E CIIeU(PHYHE 32 HIBO/BPCTY 00pa30Bama Ha KOjeM
HACTaBHUK MpeJiaje He3aBUCHO O] TOTa JIa JIU je ped O OCHOBHOM
HIH cpefileM o0pasoBamy — HikeM niu BumeM (Wet BIO, n.d).

CrnoBeHnja

* YV CrnoBeHHju He NOCTOjM AMeEpeHIyjanrja HaCTaBHUYKUX
komrieteHnuja. OHe ce MocMarpajy Kao CKyI ONIITHX 3Hamba,
BELITHHA U CTAaBOBA Koje Tpeba yrpajAuTH y CBE Mporpame MHU-
[HjagHoTr 00pa3oBarma HACTABHHKA.
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VY CpOuju ce KOMIETEHIIM]e He pa3JIMKYyjy 10 IpylaMa HacTaBHUKa (HIIP.
YUUTEJbU, IPEIMETHH HACTaBHUIIM, HACTABHUIIM y CTPYYHOM 00pa3oBaby)°
WIH TI0 CJIOKCHOCTH CTEYEHUX KOMIICTEHIMja (HIIP. HACTABHHUK-TIOYCTHHUK,
HACTaBHHK, HCKYCHU HacTaBHUK). Mako y CpOuju moctoje jom uyeTupu Ka-
pujepHe (aze u3Haa cTaTyca peJOBHOT HACTABHUKA — MEAarollKyi CaBeTHHK,
CaMOCTaJIHM MEaroliKi CaBETHHUK, BUIIM MEJArOlUIKU CAaBETHUK M BUCOKH
MEeJaroIKy CaBeTHUK — HE PAa3JIMKYjy Ce KOMIIETEHIIMje HEOMXOIHE 3a HH-
XOBO CTHUIlake, Beh HACTaBHUK KOJU XKeJM Jla Halpenyje y Kapujepu Ouba
OLIeH-CH, N3Mely ocTasior, Ha OCHOBY YKYITHOT Opoja KOMIETEeHIIHja Koje To-
cenyje (Pravilnik o stalnom stru¢nom usavrs$avanju i napredovanju u zvanja
nastavnika, vaspitaca i stru¢nih saradnika, 2017).

Ha ocHOBY mpeTxo/IHO U3HETOT youaBa ce Ja JOHOCHOIM oanyka y Cp-
OMju HUCY MPENO3HAIH Aa TTOCTOje KBAHTUTATUBHE U KBAJTUTATUBHE Pa3JIHKe
y KOMIIETeHIIMjaMa HACTaBHHUKA Ha MIOYETKY KapHjepe U OHMX UCKYCHUJUX, 1a
OHE MpEJCTaBJbajy JBa MMOBE3aHa, alli pa3INYnTa CKyIa 3Hamba, BEIITHHA U
cksonoctu. Kupunakunec u capanuunu (Kyriakides, Creemers & Antoniou,
2009) ynopehyjyhu npoduie Mambe epeKTUBHUX U BUCOKO €(DEKTUBHUX Ha-
CTaBHUKA 3aKJLyt1yjy na ce oapehene MpaKce, Kao IITo je CTPYKTYpHparbe
4yacoBa, pa3BHjajy paHH]e HETO CIIOKEHH]e TpaKce, Kao IITO je BpeIHOBambe
yueHuka. Y EcTOHUjH je mopesak KOMIIETCHIIMja HalIPaBJbeH MpeMa KBaJu-
¢ukannonum okBupuma; Y Ayctpanuju u CHHTamypy ce 3a nmpeiasak y clie-
nehy kapujepHy ¢a3zy 3axteBa nmosehame 1yOnHe U IIMPUHE CBAKOT LIEHTPaJI-
HOT MoApYyYja, A0K ce y OHTapHjy Tpaxke pa3anduTe KOMIIETEHIIH]E Y 3aBUC-
HOCTH O] TOTa JIa JIM je pedy O HOBUM HJIM HCKyCHUM HacTaBHUIIMMa (Taberna
3). [IpunukoMm cTBapama cTaHIapAa KOMIETCHIIMja HACTaBHIKA BayKHO je: (1)
pasnuKoBaTH NoceOHe, BeoMa CIOKEHE CKYIIOBE KOMIIETEHIIM]ja KOje OAT0Ba-
pajy CTBapHUM pa3jiuKama y CHOCOOHOCTHMA U TiepPopMaHcaMa HaCTaBHUKA
1 (2) BOAWTH Ce TIPU TOME jaCHO YTBphEeHUM, HOTBpheHI/IM W/WIN UCTPaxKe-
HUM MojiesiiMa e()eKTHBHOCTH HACTABHUKA YMECTO jeTHOTUMEH3UOHATHIM,
KBaHTUTATHBHUM OKa3aTeJbUMA.

Cepxa. CTaHaapivu KOMIIETEHIIMja HACTABHUKA MOTY C€ KOPUCTUTH y pa3-
JMYHTE CBPXE; MOTY Jia TIOCIIY e Ka0 OCHOBA 33 U3Pay HACTaBHOT ITporpama
VMHHUIIM]aJTHOT 00pa30Bama HACTABHUKA, aJik U 3a oipehuBame HampeTka y
KapHjepH HaCTaBHHKA, Ko IITO je nmpuKa3ano y Tabenu 4.

¢ Cranap/iu KOMIETeHIMja 3a BacuTade goHeceHu cy 2018. ronune (Pravilnik o standardi-
ma kompetencija za profesiju vaspitaca i njegovog profesionalnog razvoja, 2018). ®okyc oBor
TEKCTa Cy caMO KOMIIETEHIIM]e 32 HaCTaBHHKE.

7 Ouena A ce Jaje kaja ce 3a JaTy o0JacT KOMIETeHIHja BUIle o1 75% KOMIICTEHIHja
nIeHTU(UKYje y TpakcH, a oueHa b kana je pacmon 50-75%. Ouena B ce maje 3a mame of
50% naentuduroBanux kommnereHnuja. OBe oleHe ce y3uMajy y 003up 3ajeiHO ca APYyTruM
YHHUONMMA IPOIleHe, Kako OM ce HACTaBHUK KaTErOpHU30Bao y jefHY OJ KapHjepHUX ¢a3za
(Pravilnik o stalnom stru¢nom usavrSavanju i napredovanju u zvanja nastavnika, vaspitaca i
stru¢nih saradnika, 2017).
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Tabena 4. Cepxa cmanoapoa KomMnemeHyuja 3a HACmasHuKe

» OnmITy nUJb CTaHAAp/a je Ja Ce ayCTPasInjCKUM HaCcTaBHHIMMA 00e3-
Oezie MEXaHU3MH 32 OCUTYParbe KBAINTETA Y LINJbY MOO0JbIIAmha HACTABE
u, Ha Kpajy, yuema ydenuka (Call, 2018).

» KoHKpeTHO, cTaHJapay ce KOpUCTE y TIPOIecy aKpeuTalnje u Hampe-
JOBama y Kapujepu HacTaBHHKA: (1) HajHWKM HUBO CTaHJApAa — JUI-
JIOMCKH CTaHJap[d — YMHE OCHOBY 3a aKpeJUTAaLMjy Iporpama HHH-
UjaJIHOr 00pa3oBama HACTAaBHHKA M 33 MHUIMjaNHYy CepTHOHKALU)Y
HACTaBHUKA; (2) HAIIPEIHM CTAHAApAH Hala3e Ce y OCHOBH IyHE cep-
TU(UKALMje HACTABHUKA U aKPEAUTALM]e, KA0 U 32 MOCTYINKE TOJUIIHE
npouene (AITSL, 2011).

» Crangapnu ce pehe kopucte 3a npohecHoHaIHU pa3Boj U camopedaek-
cujy nacrapauka® (Révai, 2018).

AycTpanuja

* 3gaHnuHNIH MUHHCTapcTBa 0OpazoBama CHHraIypa 1 yrpasa mIkosa
KOPHCTE MOJIC]I KOMIICTCHI[H]A 3aje/{HO ca MOCTU3AmEM PaJHUX LUJbEBA
y cBakoj (asu 3amociema kako ou: (1) 3amocaunu u 00y4nIM HACTaB-
HUKe; (2) OpeaIN FOANIIBE IIHJBEBE Y MOCTU3akY KOMIETeHIIH]a; (3)

Cunranyp MPOLCHUBAIN HIBO KOMIICTCHIIM]a HACTABHUKA TOKOM LieJIe TOUHE; (4)
YCKJIQJIMJIN HACTABHUKE Ca BHXOBUM KapHjepHUM TpacaMa (HacTaBHUK,
JUAep WIN CIenHjannucTa); u (5) onpenunan roxumme 6onyce (Steiner,
2010). BaxxHo je na ce cTaHgapAn KOPUCTE y MHULIUJATHOM 00pa3oBamby
HacTaBHHKA (BHJICTH ciiefehu 0/1esbaK).

» OmmTy nMb CTaHAApAa je Ja ,,yKaKy Ha ommrenpuxsaheHO CTaHO-
BUIITE O TOME IITA YNHU NPOodecujy HaCTaBHUKA jSTUHCTBEHOM”, HIIN
,,II0jacHEe KOja Cy TO 3Hama, Koje Cy TO BEIITHHE U BPEIHOCTH Koje nedu-
Huury oBy npodecujy” (Giguere, 1999).

» dakynTet 3a oOpa3oBame HacTaBHUKAa OHTapuja je ycTaHOBa Koja U3-
Jaje JTMLEeHLE U yIIpaBJba HACTABHMYKOM IPO(ECHjoM y IpiKaBH, a CTaH-
Japau Cy TJIaBHH HHCTPYMEHT KOjH (aKylITeT KOPHCTH 3a peryincame
cBHX (hasza mpohecnoHaITHOT pa3Boja HACTABHHKA.

Omnrapuo, Kanana

» CraHgapau Cily’Ke Kao OCHOBA 3a KPeHpare HACTaBHOT [UIAHA U MPO-
rpaMa 3a IIKOJIOBak¢ HACTABHUKA, JIMIICHI[MPAHE U HAPEAOBAE Y Ka-
pHjepH, Te Kao moMoh y IpoLeHN HACTaBHUKA U H300pHMa TOKOM pode-
cuoHastHOT pa3Boja (Révai, 2018).
+ CaBiajjaBameM IporpaMa WHHIMjaIHOT 00pa30oBama HACTABHHKA JI0-
Owuja ce MUIeHIa 3a HacTaBy (Santiago et al., 2016). Jla Ou cTekiie mpaBa Ha
JIMLEHIUPabe, HHCTUTYIHje TpeOa Jia JOKaKy Jia FbUXOB HACTABHH IUIAH
Ecronuja 1 TIporpaM IpUIpeMa CTyICHTE 3a CBE KOMIICTEHIIH]E Koje Cy AeuHnCaHe
y crapgapauma (Révai, 2018).
» dopMaTHBHE IIPOLICHE HACTABHUKA Y IIIKOJIaMa OOMYHO Ce He BpILIe y CKJIa-
Jly Ca HACTaBHMYKUM cTaHaapanma (Santiago et al., 2016). Behuna nacras-
HHUKa HHje 100po nHdOpMHCaHa 0 CTaHaapaAnMa U (azama Kapujepe, a au-
PEKTOpH Ce He BOJie KaphjepHUM (pazaMa HaCTABHUKA IIPUIIMKOM JOHOIICHA
OJITyKa O IIaTaMa HaCTaBHUKA MJIN PACIIONEIIH 3a1aTaKa y mKkoutu (Santiago
etal., 2016).

8V ncrpaxusamwy u3 2013. roqune koje je o6yxsaruio npeko 4000 HacraBHHKA U3 AycTpa-
nuje, Bume o 80% HCIHUTAaHUKA je PEeKJIo JAa oueKyjy Aa he cranmapau yHanpenuTu npode-
CH]jy, QJIM je TeK CBaKM APYTI'M HACTABHUK CAOIIITHO Ja KOPUCTHU CTAHAAP/IE 3 yHAIIpehBambe
comnctene nmpakce (Call, 2018).
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» CBaKoO KO XXeJIH Jla IOCTaHe HACTaBHUK Tpeba 1a moceyje IMoTBpIy BH-
COKOIIIKOJICKE MHCTUTYIIHM]E KOja JI0Ka3yje Ja Cy MCIYHEHHU CTaHIapanu
KOMIIETCHIIM]ja 32 HaCTaBHMKA. J[pyrum peynma, OKBHP KOMIIETCHIIM]a
npenusupa mra 61 Tpedano aa Oye je3rpo HACTaBHOT IIaHa U Iporpa-
Ma MHCTUTYIIH]ja 32 00pa30oBambe HACTABHUKA.

* Mako mkone nMajy obaBe3y 1a 3amocie CTPYIHO 0Co0Jbe U Ja UM I0-
MOTHY Jia To0oJblajy HHBO KomIreTeHIuja (Bourgonje & Tromp, 2011),
LIKOJIe HeMajy 00aBe3y /1a KOPUCTE KOMIIETEHIIH]E 3a PEIOBHO MPOIICHH-
Bambe HacTaBHUKA U mpodecuonannu passoj (Nusche ef al., 2014), na
ynorpeba craniapza y mkojaMa HUje pacpocTpambeHa.

Xonauauja

» Kputepujymu 3a akpeauTalnjy nporpama 3a 00yKy HaCTaBHHKA KOPHC-
CnoBenuja TE ce caMo 3a MHUIMjaJIHO 00pa30oBamke HACTABHHUKA, HE U y APYTe CBPXE
(Bourgonje & Tromp, 2011).

Cepxa crangapaa komnetrennuja y Cpouju je na mouxpxke: (1) camomnporeny
U JINYHY OPHjEHTALlNjy HACTaBHUKA Y OKBHPY IUIAHUPAma COIICTBEHOT IPO-
(becnoHaHOT pa3Boja; (2) u3pany IIaHa CTPYUHOT ycaBplllaBarma Ha HUBOY
o0pa3oBHUX ycTaHOBa; (3) yHampehuBame mpakce MpodecHOHAIHOT pa3s-
BOja HACTaBHHMKA OJ] MHULMjAJIHOI 00pa3oBama, yBOhema y 1mocao, JUIEH-
Upama, CTPYYHOTr ycaBpllaBama, HallpeJoBama y 3BamuMa J10 npahema u
BPEIHOBAMA Pajia HACTABHUKA U (4) ne(prHHCakbE HAIIMOHATHUX IPUOPUTETA
(Pravilnik o standardima kompetencija nastavnika i njihovog profesionalnog
razvoja, 2011).

YHipkoc HaBEIECHO] CBPCH, CTaHIApANW KOMIETEHIIMja 32 HACTaBHUKE Y
Cpbuju ce y mpakcy He KOPHCTE 3a CeNCKLH]Y, IMLICHIUPAthe WK yBOhermbe
HACTABHHKA y IPO(ECHjy, HUTH KA0 OCHOBA 33 H3Paly U aKPEAUTALI]Y IIPO-
rpamMa MHHIHjaJTHOr 0o0pa3oBama HAaCTaBHUKA. Takohe, ayTopHu OBOT paja
HUCY IPOHAIIUIH JIOKa3e Ja Ce OBH CTaHAapAM KOPHCTE 3a HarpaluBame Ha-
CTaBHHUKA, IPOyYaBamke BaCIUTHOOOPA30BHE MPAKCe y IIKOJIaMa, CaMOIpO-
[IEHy HACTaBHUKA MJIH IUTAHUPAHE BUXOBOT TPO(ECHOHAIHOT Pa3Boja.

Kao mTo je paHuje MOMEHYTO, CTaHAApAH KOMIICTCHIMja HACTaBHUKA
ce KOPHCTE caMo 3a J00pOBOJHHO HAIPEIOBamE I0jeIMHUX HACTAaBHUKA Ka
BumuM (pa3zama kapujepe, koje cy aedunucane y llpaBUIHHKY O cTaiHOM
CTPYYHOM yCaBpIIaBamwy M HallpeOBamy y 3Barba HACTABHUKA, BACHHUTAYa
u cTpyyHux capanauka (2017). Mehytum, oBe ¢ase kapujepe He 3HAUC U
Behe rutaTe HUTH 3aXTEeBHUja 3a/1y)KeHha HACTABHUKA Yy HbUXOBHM IIKOJIaMa.
JletaspHHjE IpOyUYaBame KOMIIETEHIIM]a KOje ce KOPHCTE a O ce YTBPIHIIO
Jla 11 HacTaBHUK Moxke OutH yHanpelhen (Ibid.) mokasano je ma oHe HUCY Y
MOTIYHOCTH ycKial)eHe ca cTanIapauMa KoMIleTeHIrja 3a HactaBHuke.” Ko-

° Ha npumep, HHjeiHA O/ TPH 00JIACTH 3HaMba y TUMEH3UjH ,,[loydaBarme U yuewme” y cTaH-
JIapArMa KOMIIETEHIIMja 32 HACTaBHUKE HE y3UMa ce y 003Up y cly4ajy KapHjepHOT Halpeno-
Barba. CIIMYHO TOME, Ol YeTHPU KOMIIETCHIIH]E y BE3U ca INIAHUPABEM, CAMO JIBE CE y3UMajy
y 003Hp NMPHINKOM HallpeloBama, U TaKo Aajbe. Heke o1 M30CTaB/beHNX KOMIIETEHIIHja ce
MOJKJa TIPOLICHYjy Ha ApyTaduju HaunH. Takole, Heke KOMIETEHIHje Koje ce y3UMajy y 00-
3Mp P HAIIPEIOBakby HE Hajla3e ce y CTaHAapJuMa KOMIIeTeHIIMja HacTaBHUKa. Ha npumep,
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HauHo, Oynyhu na HuCy mpornucaHe MOTpeOHe KOMIETECHIIM]E 3a Pa3InyUTe
(haze kapujepe HaCTaBHHKA, OTBOPEHO j€ MUTAKE Ja JTU HACTABHUK TIOCENY]e
BEIITHHE ¥ 3Haa KOja Cy HEOIXO/(HA 3a TIO3UIIH]Y 3a KOjy KOHKYPHIIIE,

V IlpaBuiHuKy ce Takole HaBoAe nofaTHEe QyHKIHUje CTaHAapaa: OHU OH
Tpebaio J1a ce KOPUCTE y caMOeBallyalliju HaCTaBHUKA, IIJIaHUPamy Mmpode-
CHOHAJTHOT Pa3Boja, OJJIyKama JUPEKTOpa O Pacloieliu 3a/1aTaka y IKOJIU U
KaTeropu3ailiju CTPY4YHOT ycaBpiaBama. MeljyTuMm, 0CHM IITO je KaTeropu-
3alMja mporpaMa CTPY4YHOr ycaBplllaBama HalpaBJbeHa HA OCHOBY JOMEHA
KOMIIETEHIIH]ja,'” ayTOpU OBOT pajia HUCY MPOHAIILIN MOTBPAY Ja Ce CTaHaap-
JIM Yy TIPAKCH UMIIJIEMEHTHPAjy Y HEKe APYyTe CBPXE.

VY oBoj obnactu CpbOuja ce Beoma pa3iauKyje O CBUX OCTAJIUX H3adpa-
HUX 3eMaJba. Y CUHramypy je HajpaclnpocTpameHuja yrnoTpeda ctanaapaa
HACTaBHUYKHUX KOMIIETEHIIUja, jep c€ OHU Haja3e y CPeAUIITY TOTOBO CBUX
acriekara npogecuje HacraBHuka (Tabena 4). Y cBUM ocTaauM aHAIH3HPa-
HUM 3eMJbaMa CTaHJIap/Iy CE HajBHIILIC TPUMEHY]Y PUITMKOM cepTU(UKALIH]E
HACTaBHHKA W aKpeAUTalllje MHUIUjaTHOT 00pa30Bama; 3HaTHO Ce Mambhe KO-
pucte y hopMaTHBHE CBPXE: MPOIICHUBaKY HACTABHUKA, CAMOPE(ICKCUH U
npaBJbery n300pa y mpodecroHaniHoM pa3Bojy. OBo He Ou Tpebaso 1a n3He-
Haau, Oyayhu aa je ynanpehuBame KOMIETEHIIMja HACTABHUKA JOOPOBOJBHO,
a mpenasak y cienehy kapujepny a3y Huje y Besu ca nosehamem miate (y
Ectonuju). Mehytum, moxe ce goromutu na he Gmaxu, GpopMaTuBHU TpU-
CTYII IaTH Pe3yJITaTe ako ce€ HaCTaBHUIIMMA Ja BUIIIE BpeMeHa U MOryhHOCTH
Jla UCTPaXyjy KOMIIETEHIIHje, T Y3 00Jby MPOMONH]Y ynoTpede KoMIeTeH-
uvja U Behy MOAPIIKY HACTaBHUIMMA Kaja Cy y NMUTamwy HHCTPYMEHTH H
pecypcH (CTUYHO MEXaHU3MHUMa MOJPIIKE y AyCTpalinji; BUAETH y HACTABKY
TEKCTA).

HajBaxxnuju 3akspyunin nopehema 3emMasba y OBOM acliekTy cy cienehu:
(1) camo ¢opmynmcame U MporialiaBame CTaHIapla HACTAaBHUYKUX KOM-
MEeTeHIIMja HU Ha KOjU HaUMH HEe YTUYY Ha 1MoOoJblIamke OUJI0 KOT acleKkTa
KBaJIUTETA pajia HACTABHUKA; IIPHMEHA CTaHap/a je jeIMHO ITO MOXE YTH-
LIaTH Ha OBO M000JbIIakE; (2) OJUCKO MOBE3UBa¢ HACTABHUYKHX KOMITETCH-
nuja ca cepTUuGUIMKAINJOM/TULIEHIIUPAkhEM HACTABHUKA U aKPEIUTAILIA]OM
porpaMa MHHIIHjAJTHOT 00pa30BBamka YMHU Ce Kao HajOOJbH HAYMH 3a 3a110-
YHbAkE MPUMEHE CTaHap/a, jep ce TaKO MOJMKE CBECT U MPHUIPEMIbEHOCT
Oyayher HacTaBHOT Kajpa; (3) ynoTpebda cranaapia y npouemhuBaky HaCTaB-
HUKA ¥ IIPUIIIKOM HAalPE/OBakba Y KapujepH je CIOKEHHUje MUTame, TaKo Jia
OBO MOJApYyYje Tpeda MaKJbUBO Pa3MOTPHTH. Tpebano Ou uMaTu Ha ymy Aa
HACTAaBHUIIM BHIIIE CTUYY KOMIICTECHI[H]e aKO Cy OHE Be3aHe 3a oxpeheHe mos-

KOMIICTCHIIN]a HACMABHUK OMO2YAa6a akmusHy Y102y yueHuKa y npoyecy Hacmase, 00HOCHO
Yyuera He HaJa3| ce Ha CIIMCKY KOMIICTeHIMja y ANMeH3H]H ,,[loyuaBame u yueme”.

" TIporpamu CTpy4YHOT ycaBplliaBamba Cy KaATErOPH30BAHU Ha OCHOBY YETHPHU JIOMEHA HACTAB-
HUYKHX KOMIICTCHIIN]a, alld He MOPajy OMTH KOHKPETHO BE3aHH 3a OUIIO KOjy MOjeAMHAYHY
KOMIICTCHIIM]y YHYTap JaTOr JOMCHA.
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cTulaje (HIp. MOBE3aHOCT BUCHUHE IIATE Ca KapHjepHUM HUBOMMA, KOJH CY,
MaK, y BE3U ca KOMIICTEHIIMjaMa HACTABHUKA).

Konmexcem. Y 1IecT HCIUTHBaHUX 3eMajba CTaHAApPAU KOMIIETCHIHja
HACTaBHHKA y 3HAYajHOj MEPU Cy MHTEIPUCAHH ca JPYyTHM O0O0pa30BHHUM I10-
JUTHKaMa YUjH je IUJb 1a Ce YHAIPEAH KBAJIUTET HACTaBHOT paja, Kao IITOo
je npukasano y Tabenu 5.

Tabena 5: Konmexcm cmandapoa komnemeHyuja 3a HacCmagHuKe

AycTtpanuja

* IlpodecnoHanHu craHJapayu 3a HACTABHHMKE y CKJIaay Cy ca
MenOypHIIKOM JeKJIapanijoM 0 00pa30BHUM IIMJbEBUMA 3a MJIa-
ne Aycrpanmjanue (AITSL, 2011). ¥V 2014. roquHu caBeTonaB-
Ha MHHMCTapCcKa rpyIa 3a 00pa3oBame HACTaBHMKA CACTaBUIIA
je M3BEIITaj KOjH je caapkao 38 mpenopyka y meTt KJbYyIHHX 00-
JIACTH y IUJbY MOOO0JBIIaha OCHOBHOT 00pa3oBarma HACTaBHUKA
(Révai, 2018).

» Kako Om mpuBykao HacTaBHHKE J]a YCKJIaZe CBOjy Ipakcy ca
crangapanma, AITSL je pa3Buo ckym oOyxXBaTHUX OHJIAjH MHC-
TpyMenara: Buie ox 300 wmiycTpanuja ayTeHTHYHHX MPaKch
(HIIp. BHJICO-IEMOHCTpAIHja 3a oApeleHy KIby4uHy 00J1acT); HHC-
TPYMEHT 3a CaMOIpOLICHY KOjU ITOMake HACTAaBHMIMMA Ja Ma-
MUpajy CBOje KOMIETEHIH]je; AUjala30H HACTaBHUX MPAKCH KOjU
oIMcyje KaKko M3Iiena HacTaBHA Ipakca oJf rnoderHe 10 Boxche
(baze xapujepe; IpUPYYHUK 32 HACTABHUKE KOJU CaIPKU JOTATHE
NpakTU4YHe U UHTepakTuBHE pecypce (AITSL, n.d.).

CuHnranyp

* MUHHCTApCTBO MPOCBETE j€ HHTErPUCATIO KOMIIETCHIH]Ee
HACTaBHMKA y HHCTpyMeHT Ha3BaH l[loGospiianm cucrem ym-
paBspama neppopmancama koju je yseaen 2005. roquHe kao 1e0
mupux obpazoBaux pedopmu (Low & Tan, 2017). Y oBom cuc-
TEMy Pa3BOj M MpOILIEHa KOMIIETEHIIMja HACTABHUKA KOPHUCTE Ce
3ajelHO ca MCXOAMMa paja (HIIp. yuerme yUeHHKa) 3a MPOIEHY,
npomMonnjy u mahame HacTaBHUKA (Steiner, 2010).

* Takohe, MUHHCTApCTBO je Y BEOMa CHA)KHOM ITapTHEPCTBY ca
mIKoyiaMa ¥ HarimoHamHuM HHCTHUTYTOM 32 00pa30Bame, jeINHOM
WHCTUTYIIHjOM y 3¢MJBH KOja CIIPOBOY HHUIIUjaTHO 00pa30Bame
nHactaBHuka (Low & Tan, 2017; Révai, 2018). Harinonanxu uH-
CTUTYT KOPHCTH NpOo(peCHOHATHE CTAHJape 3a JUILUIOMUpPAHE
HAaCTaBHUKE KOjU Cy MOTIYHO YCKJaljeHHM ca KOMIETEeHIIHjama
npensuhenuM 3a 3amnocieHe HactaBuuke (NIE, 2009; Révai,
2018). Ycnenran 3aBpuietak 6o kojer nporpama Hannonamaor
WHCTUTYTa 3a 00pa3oBame 3HAUYHM ayTOMATCKO CEPTU(PHKOBAE
3a noy4aBame y cuHranypckum mkonama (Low & Tan, 2017).
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e JlokymeHT ,CraHzapiu Ipakce HACTaBHUYKOI 3aHUMamba’
OJINCKO je TOBe3aH ca CTPATElIKUM JOKYMEHTHMa Kao IITO je
,IIporieHa yunHka HacTaBHUKAa  MuHuctapersa npocsete OH-
tapuja (Ministry of Education, 2010), anu cy Takohe cmmucieHO
MOBe3aHU ca 00pa30BHOM NPAKCOM, ¢ 0O3MPOM Ha TO Ja CTaH-
JIap/iv CITy’Ke Kao OCHOBA 3a IIPOrpaMe MHUIUjaJIHOT 00pa3oBama
HACTAaBHUKA, a TaKohe ce KOpUCTe y aKpeJUTaluji HaCTaBHUKA,
npodecnoHaTIHOM pa3Bojy U BBUXOBOM IPOICHUBAY.

Omnrapuo, Kanaga

» Komnerenuuje cy nenom yrpaljeHe y 1pyra JOKyMeHTa Koja ce
onHoce Ha oOpa3oBame, Kao mTo je CTpaTeruja HeI0KUBOTHOT
yuewa. Jenan of1 net crparemkux nusbesa CtpaTeruje je pa3Boj
U OJIp)KaBabe KOMIETCHTHUX U MOTHBHCAHUX HACTABHUKA U PYy-
KOBOJICTBA IIKOJIE. Y OKBUPY TOT I1Jba jeIaH O IPUOPHUTETA jec-
Te eBajlyallija paJa HacTaBHHKa Koja Tpeba na Oyzne 3acHOBaHa
Ha npodecnoHaTHUM cTaHIapAnMa 3a HacTaBHUKE (Ministry of
Education and Research, 2014).

EcTonuja

* TlocToju jacan nusb ga ce 1moOoJblia KBAaJUTET HACTaBe, IITO
ce BH/M Y JIBa CTpaTellKa JOKyMeHTa: pBH je ycBojen 2011. ro-
nuHe (,,AKIIMOHU TaH moy4aBama 2020: Jaka mpodecujal™), a
npyru 2013. rogune (,,L{nspeBu 3a HactaBHUKE”). On cenTemMOpa

Xonanauja 2018. roguue Tpebasio je Aa ce CBM HACTaBHUIM mpujaBe y Hanu-
OHAJIHU PErucTap; na O TO MOCTHUINIH, HACTABHUIM CY MOpPAaJH
na poly kpo3 onpehern 6poj akpequTOBaHUX MPOPECHOHATHUX
Pa3BOjHUX aKTHBHOCTHU, BOHEHUX 3aXTEBUMA MPEACTABIbEHUM Y
KoMIeTeHnujama. !

» Naxo cy Kpurepujymu 3a akpeauTanujy nporpama ooyke Ha-
CTaBHHUKA Pa3BHjEeHU KaKO OU OJIMOBOPHIIN HAa OKBUD MOCTABJHCH Y
Bonomckom nmpouecy (Bourgonje & Tromp, 2011) u mpencraBibajy

CroBenuja JIe0 TIporpaMa MHHILUjaTHOT 00pa3oBamka HaCTAaBHUKA, CTAHIap-
1 HACY YBPCTO MOBE3aHM ca 00pa30BHOM IPAKCOM — Kao IITO je
[IPOLICHA HACTABHE IIpaKce — HUTH Cy yrpal)eHu y mmpu 3aKoHO-
JIaBHU OKBUD.

CraHnmapau KoMIieTeHnnja 3a HactaBHuke y Cpouju cy ycBojenu 2011. roau-
HE, aJIM He Kao [Ie0 LIMPEr OKBUPA UK pedopmu. Y CBeO6YXBaTHOJ cTpare-
ruju o0pas3oBama Koja je yCBQ]eHa rOAMHY JlaHa KacHHUje nocedaH Aeo je moc-
BeheH npodecrnoHaHOM pa3Bojy HacTaBHUKA (Strategija razvoja obrazovanja
u Srbiji do 2020, 2012). Hakon mto cy o0jaBibeHU CTaHAAPAN KOMIIETEHITHja
3a HACTABHUKE YCIEIUIIM Cy CTaHJapAM KBajnuTeTa pajga ycrasHose 2011. ro-
nuHe U wuxoBa pesmsuja 2018. rogune (Pravilnik o standardima kvaliteta
rada ustanove, 2011; 2018), cranmapau kommneTeHIMja 3a gupekTope 2013.
rogune (Pravilnik o standardima kompetencija direktora ustanova obrazova-
nja i vaspitanja, 2013) u ctangapan koMmrereHyja 3a sacuradye 2018. roqu-

"' Mebhytum, Bozehe yapykerme HacTaBHHUKA je pacGopMUpaHo, 1a je CyJ0nHa OBOT PErHCTpa
3acazna Henosnara (Eurydice, 2018).
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He (Pravilnik o standardima kompetencija za profesiju vaspitaca i njegovog
profesionalnog razvoja, 2018). [lok cy cTaHIapau KOMIETCHIMja JUPEKTOpa
HaMCHCHU JIMIICHIUPAY CBUX AUPCKTOpA, a CTaHJapAW KBAaJIUTETa paja
YCTaHOBE HaMEH-EHH CIIOJbHO] eBaJIyallji CBHUX IIKOJIA, CTAHIAPIU KOMIIE-
TEHIIMja HACTaBHHUKA CE y MPAKCH KOPUCTE CaMo 3a HaCTaBHUKE KOjU 100po-
BOJBHO JKeJie Jla HAnpeayjy y kapujepu.'?

OBo je, oret, CyNpoTHO CUTYyallUju Y IPYTUM 3eMJbaMa O KOjuMa je ped
y OBOM pajy, y KojuMa Cy CTaHJapy KOMIICTCHIIMja 32 HacTaBHUKe yrpale-
HU y KpyIHHje 00pa30BHE MOJUTHKE U MOJyTe 3a MOOOJbIIAkE KBATUTETA
HACTaBHOT paja. buio 1a cy TM craHaapau y LUEeHTPY oOpa3oBHE MOJUTHKE
y uBpcTO u3paleHom okBupY (kao mwto je y CHHramypy), UiH cy A€o MUper
okBHpa (kao y Ecronuju), Ouio aa cy OCMUIIJLEHH Kao JIeO CHa)KHE arceHe

3a mo0OoJblIamke HacTaBe (kao y Aycrpanuju, OHTapujy u XOHaHILI/I_]I/I) _]aCHO

je Ja cy moBe3aHH ca JIPyrMM Mepama M MEXaHU3MHMa KOju Cy 3HadajHU 3a
(byHKIHOHHUCakEe 00pa30BHOT cucTeMa. To He 3Ha4H J1a He MOCTOje MPodIeMu
y BUXO0BOj MPUMEHHU y 00pa30BHOj IIpakcH (Kao MWTo je momeHnyTo y Tabenu
4), anmy ako cTaHAapAy HUCY OJINCKO MOBE3aHHU ca JIPYTUM aclleKTUMa IOJIu-
THKa KOj€ C€ OJIHOCE Ha HACTABHUKE — OWJIO J1a je ped O aKpeAUTaI[Uju UHC-
TUTYIHM]ja 32 MHUIHjATHO 00pa30Bake HACTABHHUKA, O MPOLICHUBAY HACTaB-
HUKa, HAIIPeJOBay Y KaphjepH U TaKo Jajbe — OHU Hehe TOMpHHEeTH HUYeMy.
[Mopen Tora, capanmwa uzmel)y riIaBHUX KpeaTopa MOJUTHKA U YCTAHOBA MHU-
LHjaTHOT 00pa3oBama HACTABHUKA MOMIa Ou OMTH MHOro Oosba y CpOuju.
Ha xpajy, npyxame oaroBapajyhe mojapiike HACTaBHHLIMMA Y TOCTH3AY
KOMIIETEHI[M]ja TTOMONY KBAJIUTETHUX CPECTaBa M pecypca, Kao ¥ MPOMOBH-
came U MOJCTUIAE IIMPE MPUMEHE CTaH1ap/ia HACTABHUYKE KOMIICTEHIIH]E
y camopediieKkCHuju, aHupamy MpodeCHoHaTHOT pa3Boja U oaroapajyhoj
pacriozieniu o0aBe3a U 3aJaTaka y IKOJIH, OJJIUYHHU Cy HAYMHU Ja CE OCUTypa
Jla HACTaBHUIM NIPUMEbY]y CTaHJape KOMIIETEHIM]a 3a CBOjy npodecujy y
no0O0JbIIaKY KBAJIUTETA CBOT HACTABHOT paja.

Ha OCHOBY yBHUJa CTCUCHUX Yy NPCTXOAHHUM IOIIaBJbUMa, Y HACTaBKYy
TekcTa heMo MOHYIUTH HeKe CMEpHHUIIE 3a YHanpeluBame cTanrapia KoMIe-
TeHIM]ja HacTaBHUKA y CpOuju.

3AKJbYYAK U ITPEIIOPYKE

Kao mrTo ce Moxe BuieTr Ha mpuMeprMa 3emMalba Koje cy ycrenrne Ha PISA
TeCTHpamy, CTAaHJAapAN KOMIIETEHIMja 32 HAaCTAaBHUKE MOTY OMTH HHUT KOja
MIPOKMMa U TIOBE3Yje CBE aCleKTe PaJHOT KUBOTA HACTABHUKA: MHUIIH]AJTHO
o0Opa3zoBame, TUICHIINpame, n300p 1 yBoheme y mpodecujy, caMorporneny u
MpoIICHIBamkE, MPodheCHoHaTHU pa3Boj, HAIIPENOBamkEe y Kapujepu. Yckmahu-
Bame¢ Pa3IMYUTHX eJeMeHaTa KOjH ce OHOCE Ha Pa3BHjarbe HACTABHUYKUX
3Hakba U BCIITHHA KPO3 CTaHAapAC KOMHCTCHI_H/Ija 3a HACTaBHUKC OMOFth/I-

12 Ocraje na ce BuaM Kako he ce KOPUCTUTH CTaHAAPAM KOMIIETEHIIM]a BaCIuTaya.
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70 OM KOXEPEHTHOCT mpodecHje HACTaBHUKA U JOCIEIHU]y NPUMEHY €Ba-
Jyaluje HacTaBHUKA, MPO(ECHOHAIHOT pa3Boja M HAMPEJOBaka y KapHjepH
(Santiago et al., 2016). JIncta HacTaBHUYKHUX KOMIIETEHIIMja HEMa CBPXY YKO-
JIMKO je caMo 3allMcaHa Ha nanupy. MehyTum, \eHa mpuMeHa MOXe 1a yHece
KHUBOT y cBe (pa3e Kapujepe HaCTaBHUKA U MOMOTHE Y O3ty KBAJINTETA

HacTaBe.

CMmatpamo fia Ou 1pe HapeHe PeBU3HMje CTaHAap/ia HACTABHUYKHUX KOM-
nereniuja y Cpouju Tpedaso na ce pasmotpu ciesehe.

L]

Crannapau Ou Tpebdalio aa ce cacToje o1 OMTHUX aclieKaTa KBaJu-
TeTa HACTaBHOT pajJia KOjU Cy 3aCHOBaHH Ha JIOKa3MMa, ajli M KOjH
Cy pa3yMHOT 00MMa | JIOCJICAHM KaJia ce UMajy y BUAY HBHXOBA LIH-
puHa u nyouna. Jlokasu Tpeda ia Oyly 3aCHOBAHU Ha aHAJTU3UPALY
JUTEpaType M Ha YBUAY Y IpUMepe No0pe mpakce u3 Ipyrux 3e-
MaJba.

Tpeba ocMUCTUTH pa3IMuUTe KOMICTEHIIH]E 32 Pa3IMYUTE HACTAB-
HUKE, O/ OYETHHUKA 10 UCKYCHOT HACTaBHUKA; Tpeba TeMEJbHO UC-
TPaXKUTH U MPAKTUYHO MOTBPAUTH KOje KOMIETeHLIje Ou Tpebasio
Ja neUHHINY KOje HUBOE.

CraHaapau KOMIIETEHIIM]a HACTaBHUKA Tpeda Jia ce pa3Bujy y3 3HaT-
HO yuemrhe BeJHKOr Opoja HaCTaBHUKA U APYTHX 3aHHTEPECOBAHUX
CTpaHa Kako OM aKTepH JOKMBJbABAJIM CTaHJAp/e Kao CBOje U KaKo
OU MX CYIITHHCKH IIPOMEHUBAIH Y TIPAKCH.

3ajeHUYKO YUeCTBOBAkE Y CBUM ACIEKTHMa HaCTaBHUUKE Mpode-
cHje U MpOAYKTUBHA capajma Tpeba a ce pa3suja uamely yHusep-
3uTeTa Koju 00pa3zyjy Oynyhe HactaBHUKe, MUHHCTapCcTBa MPOCBE-
TE U APYTUX PEIICBAHTHUX KpeaTopa 00pa30BHE MOJIUTUKE, IIKOJIA 1
HAaCTaBHHKA.

Canpikaj ¥ UCXOAM yueHa CBHX INpOrpaMa WHHULHUjATHOT 00pazo-
Barba HACTABHHKA MOPajy C€ PEBHIMUPATH U YCKJIAJUTH Ca CTaHIap-
JMMa KOMIETEHI[Mja 32 HACTaBHHUKE; aKpeAnTallfja CBUX Iporpama
3a 00pa3oBame HaCTaBHUKA Tpeba ja Oyjie jaCHO MoBe3aHa ca CTaH-
JapauMa KOMIETEHIIM]ja 32 HaCTaBHUKE.

Jluuenuupame, yBohewe y npodecrjy ¥ MEHTOPCTBO MOpajy OUTH
yckial)eHn ca cTaHgapauMma HacTaBHHUYKHX KomrereHuwuja. [Ipu-
TOM, IPUBPEMEHA JIMIICHIIA CE MOXKE JOOUTH CAMUM JUTIIOMUPABHEM
Ha aKPEJIMTOBAHOM IPOrpamMy 3a 00pa3oBambe HACTAaBHHKA.
Akpenuranuja mporpamMa CTpyYHOr ycaBpluaBama Takohe Tpeba na
Oyzie O:rKe TIoBe3aHa ca CTaHAaprMa KOMIIETCHIH]a 32 HACTaBHUKE.
Tpebano OM CTBOPUTH U CHa)XXHO TIPOMOBHCATH peCypce MOAPIIKE
U HHCTPYMEHTE 32 JJOCTH3ambe (Pa3IMuyuTHX HUBOA) KOMIICTEHIIH]a:
MHCTPYMEHTE CaMOIPOICHEe, HHCTPYMEHTE 3a MPOLCHHBAKE, BH-
Jeo-MIyCTpalyje 1 MHCcaHe JAEMOHCTpAalWje KOMIIETEHIIHM]ja, MPH-
pYYHHKE, Tporpame 00yKe U CIIMYHO.
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e TlorpebHo je nognhu KamanuTeTe pernOHATHUX IKOJICKUX yIpaBa
U pyKoBoAehMX IIKOJCKHX TUMOBa Kako OW CTPYYHO-TENAroliKH
HaJ30p, MEJarouIKO-MHCTPYKTHBHU Pajl U TUIAHUPAEE MPodecro-
HAJTHOT pa3Boja OWJIM y CKJIaay ca cTaHJapAnMa KomnereHnuuja. Ta-
Kolje je Beoma Ba)kKHO /1a HACTABHHUIIMMA YJIOTE U 33y KeHha Y IIKOJIH
Oyay 10[eJbeHH Ha OCHOBY HMBOA HbHMXOBHX KOMIICTCHIIN]a.

e TloTpeOHO je OCMHCIUTH W MHCTUTYLMOHAJIM30BATH CUCTEM (DOp-
MaJTHOT MTPOIICHHBaba HACTABHUKA U HATIPEIOBaba Y KapHjepH TaKo
Jla OHW CTPOr0 IIpaTe HAMpeIaK pa3Boja KOMIIETEHIM]ja HACTABHHKA,
Koje Ou Tpebaso ia Oyay J1e0 CBEOOYXBAaTHOT CUCTEMA YIIPaBJbatha
KBaJIUTETOM HACTaBHOT paja.

CsecHu cMmo na QokycupameM Ha (opMaliHe CTaHAapie KOMIETCHIIHja 3a
HAaCTaBHUKEC UMIINIMOUTHO 3ay3MMaMO IMMO3UTHBAH CTaB IIpEMa CTaHJdapAnMa
(moceOGHO OHMM ca ONepalMoHaIN30BaHUM, JIETAJbHUM TI0Ka3aTesbiMa) |
BUXOBOj ITMPOKOj ynoTpedu y cBuM (azama npodecHOHaTHOT )KUBOTA Ha-
cTtaBHUKAa. MelhyTum, cMaTpaMo J1a je TO KOPUCTaH IMPBU KOpPaK Ka pacmpa-
BH O PEBH3MjH CTaHAAp/Aa KOMIIETEHIM]ja 32 HACTAaBHHUKE y HAIIO] 3eMJbH. Y
CpOuju ce y BEJIIMKO] MEPH pa3BHja KyJITypa cTanaapia (ocToje CTaHaapau
3a HacTaBHUKE, CTAHJAP/M 32 JUPEKTOPE U CTaHAAPIN KBaJUTETa paja 00-
pPa30BHUX YCTAHOBA), aJIH, KAO IITO je y OBOM pajy IMOKa3aHo, 0€3 HCTUHCKOT
kopumhema MOTEHIHNjaIHUX TPEJHOCTH UMILJIEMEHTaNMje cTaHaapaa. Ta-
Kolje BepyjemMo fa Ou OMJI0 BayKHO Jajbe UCTPAKUTH JAPyre, Mambe hopMaiHe
Y BHUIIE Pa3BOJHO YCMEpEHEe MEXaHM3Me 3a MOOO0JbIIake HACTaBe, Te a Ou
BUIIECTPYKH MIPUCTYI CUTYPHO MMao HajBehe mance 3a yHanpelhuBame KBa-
JTUTEeTa HACTaBe W, Ha Kpajy, mocTurayha yuenuka y Cpouju.
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INTRODUCTION

One of the most firmly established findings of educational research has been
that teacher quality impacts pupil learning most of all factors that are under
the purview of educational authorities (Barber & Mourshed, 2007; Creemers
& Kyriakides, 2008; Darling-Hammond, 2000; Hanushek & Rivkin, 2006;
Hattie, 2003; Muijs, Kyriakides, Werf, Creemers, Timperley & Earl, 2014;
Muijs & Reynolds, 2010; Rivkin, Hanushek & Kain, 2000). In other words,
if we put aside socio-economic background and other pupil and family char-
acteristics on which educational system has no direct impact, then teachers
matter more than anything else — school leadership, ethos, physical facilities,
etc. Acknowledging the importance of teachers, many countries have created
standards of teacher competencies which describe a whole range of teachers’
knowledge, predispositions and skills, offering a systemic view of teacher
professionalism (European Commission, 2013)'.

Definitions of the concept of competency are heterogeneous, making it
very difficult to reach a consensually agreed core definition unless one ac-
cepts a sort of conceptual pragmatism i.e., conceptual restriction (Weinert,
2001). Taking such position, Rychen and Salganik (2003: 43) define compe-
tency as ‘the ability to successfully meet complex demands in a particular
context through the mobilisation of psychosocial prerequisites (including both
cognitive and noncognitive aspects). Kruger (2009: 120, as cited by Scheer-
ens, 2012) defines competency as ‘a person’s capacity to connect knowledge,
skills, attitudes and professional identity relevant for a certain professional
situation to personality characteristics and to deploy these in an integrated
way to enable adequate acting in specific professional situations’.

Global use of notion of competencies in education in the last decades and
their accompanying standardisation might be viewed as a part of widespread
trend of a particular type of regulating education systems — model of evalu-
ative state (Maroy, 2004) or quality control model (Glatter, 2003). This is
the governance approach in which central authorities increasingly establish
control over the quality of educational processes and products. The model
is based on centrally defined rules, requirements and standards and works
through a series of procedures, controls and monitoring. On the other hand,
the model relies on increased autonomy of schools, but this autonomy is de-
fined, for the most part, by the highest educational authorities.

It might be argued that an increasing emphasis on standardisation of pro-
fessional competencies of teachers is a welcomed trend of professionalisation;
however, there are accounts from comparative research that, in fact, there is
an increased erosion of individual professional autonomy of teachers, which
is due to various forms of supervision of their work, training, imposing ex-

! Teacher competencies are different from teaching competencies, which focus on a narrower
slice of teacher competencies, those more tightly connected with the role of teacher in the
classroom (European Commission, 2013).
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amples of “good practice” and teamwork, as well as general weakening of
the influence of teachers as a professional group (Maroy, 2004). Tensions are
manifold and attitudes towards teacher standards are both positive and nega-
tive. According to Caena’s (2011) overview of literature on standards, propo-
nents of standards argue that they: reconcile divergent views on teaching; can
be effective tools for quality control about entry, training and practice; estab-
lish internal control of the entry, training and practice by the profession itself,
thus making teaching profession more legitimate; guard against the view that
teaching is a natural gift; and provide a basis for developing valid systems for
teacher accountability and professional learning. Caena (2011) also notes that
opponents of the standards claim that they: disregard the fact that the nature
of teacher knowledge is context- and person-bound; could lead to the overesti-
mation of the impact of teachers’ behaviours on pupil outcomes, disregarding
contextual factors; ‘atomise and fragment the teacher’s role rather than rep-
resenting it as in integrated and coherent whole’ (p. 13); and overall simplify
the complexity of teaching and learning.

It is an open question whether these different positions could be reconciled.
One view might be that they are coming from such different philosophies, that
no amalgam of approaches has a real chance to succeed. Or perhaps it is a mat-
ter of sustained effort to marry control, measurement and accountability goals
of the state with contextualised, value-driven, ethical work of teachers. In other
words, is it purposeful to have a teacher standard stating that a "teacher shows
ethical care in relation to her/his students’ (Stankovi¢, 2010)? While such fun-
damentals of teaching would not likely be a realistic subject of measurement,
their establishment might be a part of ‘developmental’ approach to standards
which highlights values, purpose and agency in teaching and nurtures reflec-
tion and sense making (European Commission, 2013).

Not forgetting all these dilemmas, in this paper we take a much more
pragmatic stance. Considering that Serbia enacted the standards of teacher
competencies in 2011, we deem it important to examine how to make this
policy measure more effective by looking into its main features through a
comparative perspective.

METHODOLOGY

As the first step in selecting our sample we identified countries/regions which
were ranked among the first fifteen on all three tests in PISA 2015 (OECD,
2016). From this set, we eliminated Macao and Hong Kong, as we wanted to
focus primarily on countries, and added Australia, even though it had high
scores in only two out of three areas, as we wanted to include representatives
from as many continents as possible’. Then, we searched literature to find

2 New Zealand had slightly higher scores on those two tests (science and reading) than Aus-
tralia. However, we opted for Australia as it was a larger country with more cultural and
geographical diversity.
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standards of teacher competencies that were issued by top-level authorities
in those countries. After we eliminated the countries that did not have these
standards (Japan, Finland and South Korea), our final sample consisted of
Australia, Singapore, Ontario®, Estonia, the Netherlands and Slovenia®.

The materials — official documents and relevant paper and online lit-
erature — were analysed according to the five predefined categories which
addressed some of the key features of standards of teacher competencies:
(1) development of standards (who and how developed them); (2) content of
standards (subject knowledge, didactics, etc.); (3) differentiation of standards
(existence of separate sets of competencies for novice teachers, experienced
teachers, etc.); (4) purpose of standards (teacher certification, performance
appraisal, career progression, etc.) and (5) context in which the standards op-
erate (Whether they are a part of a larger framework of educational practices
or not). Through these criteria for comparison, we used a combination of the
basic methods of comparative research: we described key elements and fea-
tures of standards of teacher competencies in different countries (descriptive
method) and then analysed those same criteria in Serbia while making inter-
pretations that should be useful from policy-making point of view (analytical-
evaluative method) (Phillips, 2006).

RESULTS AND DISCUSSION

For each of the five aspects of standards of teacher competencies we first
present a summary for the six select countries, and then compare them to the
same aspect in Serbia.

Development. Development of standards of teacher competencies in six
examined countries was mostly participatory and transparent, as seen in
Table 1.

3 Since no national-level standards of teacher competencies existed in Canada, we included
Ontario in our analyses as we did not want to lose a representative of North America. Ontario
was chosen as the most populous and diverse Canadian province.

* Although standards of teacher competencies in Slovenia have a very specific purpose, we
included them in our analysis because of historical and cultural similarities with Serbia.
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Table 1: Development of standards of teacher competencies

Australia

* Developed in 2011 by the Australian Institute for Teaching and
School Leadership (AITSL) (Call, 2018).

* Informed by extensive research, expert knowledge, analyses of
a variety of standards already in use by teacher registration au-
thorities and professional associations. Validated in two online
surveys and focus groups with nearly 6,000 eachers and princi-
pals from hundreds of schools (AITSL, 2011).

Singapore

* Developed in 2000 in collaboration with a consulting company and
in extensive consultations with teachers and principals (SEAMEO
INNOTECH, 2010). Interviews with experienced teachers provid-
ed the backbone for the development of standards.

Ontario, Canada

* Created in 2000 and revised in 2006 by the Ontario College of
Teachers (OCT).
* Based on research, consultation, analysis and feedback, involv-
ing over 2,500 stakeholders and other members of the public
(Giguére, 1999).

Estonia

* Introduced in 2013 by the Estonian Qualifications Authority.

* Developed through consultations with university professors,
teachers and school leaders through their national associations
and union, and local and national decision makers through mu-
nicipalities and Ministry of Education and Research (Révai,
2018).

The Netherlands

» Adopted in 2006 within the Education Professions Act; new
version of competencies developed in 2017 (Wet BIO, n.d.).

* Both processes of developing competency framework were led
by teacher professional associations, but with a strong involve-
ment of employers’ organisations, organisations of school boards,
parents’ associations, students, training colleges, etc.’.

Slovenia

* Established in 2008 by the Council for Higher Education.
* Discussed with participants from different levels of education
beginning in 2004.

In Serbia, the standards of teacher competencies are defined in the Rulebook
on the standards of competencies for the profession of teacher and their pro-
fessional development which was enacted in 2011 by the National Education
Council — NEC (Pravilnik o standardima kompetencija za profesiju nastavni-
ka i njihovog profesionalnog razvoja, 2011). The standards were developed by

5 Some teacher unions expressed their doubts as to what extent the development of the first
framework was a truly participatory process (Bourgonje & Tromp, 2011). Furthermore,
Onderwijscodperatie (Teaching cooperative) that led the process of revising the competency
framework, was disbanded because it had little support among teachers (Eurydice, 2018).
However, the revision process that started in 2011 (ending in 2017) was based on a number of
evaluations (European Commission, 2013).
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the experts assembled into the working group by the Institute for Improve-
ment of Education (IEE), at the request of the NEC. The authors are not aware
of who the experts were or if research findings were used as a basis for crea-
tion of standards.

In comparison to selected countries presented above, the development
of standards of teacher competencies in Serbia appears to be less based in
research, less discussed by various stakeholders and less validated by practi-
tioners. The authors were not able to identify background papers for the stand-
ards, working proposals, timeline and dynamic of the standards development,
etc. This is unlike the situation in select countries where we know how the
standards were created and where thousands of stakeholders participated in
consultation, creation and validation of standards (Table 1). Basing standards
on theoretical and empirical findings ensures that they will truly target the
relevant factors that lead to improvement of teaching and pupil achievement.
The process of broad consultations and participation ensures that the end
product will be of higher quality and more realistic, but also that ownership
and teacher implementation of standards will more likely be attained.

Content. Overview of the content and organisation of standards of teach-
er competencies in each of six examined countries is presented in Table 2.

Table 2: Content of standards of teacher competencies

* Domain Professional knowledge: Know students and how they

learn; Know the content and how to teach it.

* Domain Professional practice: Plan for and implement effective

teaching and learning; Create and maintain supportive and safe

learning environments; Assess, provide feedback and report on
Australia student learning.

* Domain Professional engagement: Engage in professional learn-

ing; Engage professionally with colleagues, parents/carers and

the community. (AITSL, 2011)

* Each of the seven standards contains 4-7 focus areas, totalling

37 focus areas.

* One core competency — Nurturing the whole child.

» Competency group 1 — Cultivating knowledge: Subject mastery;
Analytical thinking; Initiative; Teaching creatively.

» Competency group 2 — Winning hearts and minds: Understand-
ing the environment; Developing others.

» Competency group 3 — Working with others: Partnering with
parents; Working in teams.

* Competency group 4 — Knowing oneself and others: Turning
into self; Personal integrity; Understanding others; Respecting
others. (Sclafani & Lim, 2008; Steiner, 2010)

* The rating of competencies are the following: ‘not observed’,
‘developing’, ‘competent’ and ‘exceeding’.

Singapore
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Ontario, Canada

* Domain 1: Commitment to pupils and pupil learning (e.g., Treat-
ing all pupils equitably and with respect)

* Domain 2: Professional knowledge (e.g., Knowing subject mat-
ter, the curriculum, and education-related legislature)

* Domain 3: Professional practice (e.g., Conducting ongoing as-
sessment of pupils’ progress)

* Domain 4: Leadership in learning communities (e.g., Collabora-
tion with other teachers and school colleagues)

» Domain 5: Ongoing professional development (e.g., Ongoing
professional learning and applying it to improve their teaching
practices)(Ministry of Education, 2010).

Estonia

* The standards are based on the 8-level Estonian Qualifications
Framework (EstQF), which maps onto the European Qualifica-
tion Framework for Lifelong Learning (EQF) (Santiago, Levitas,
Radé & Shewbridge, 2016).

* For general education, the standards cover the following dimen-
sions: Planning of learning and teaching activities; Designing
a learning environment; Supporting learning and development;
Reflection and professional self-development; Counselling and
mentoring; Development, creative and research activities; Lead-
ership (Estonian Qualifications Authority (a) and (b), n.d.).

* There exist several elective dimensions and a dimension of gen-
eral competencies that is ascertainable through others.

» Within every dimension, listed in detail are the performance
indicators, needed knowledge areas and means of appraisal of the
competency.

The Netherlands

» Competency framework from 2017 puts forward only three
key areas: (1) Subject expertise, (2) Teaching expertise and (3)
Pedagogical expertise.

* Key areas contain general description of the competency — what
it means to be competent in that domain, and a list of minimum
knowledge and skills which trained teacher has to possess (Wet
BIO, n.d.).

Slovenia

* 28 teacher competencies are categorised into four domains.

* Domain 1: Effective instruction (e.g., Knowing the principles
and methods for planning, executing and evaluating of learning
proces)

» Domain 2: Cooperation with working and social environment
(e.g., Cooperation with other workers at school, other schools and
institutions, and professionals in the field of education)

* Domain 3: Professional development (e.g., Improving the quality
of teachers’ work with self-evaluation and further education and
training)

* Domain 4: Organisation and leadership (e.g., Knowledge of pro-
fession and regulations governing the functioning of the school)
(Merila za akreditacijo Studijskih programov za izobrazevanje
uciteljev, 2018).




Jelena Teodorovi¢, Viadeta Milin and Dejan Stankovic 640

Standards of teacher competencies in Serbia relate to four domains: (1) Sub-
ject field and subject didactics; (2) Teaching and learning; (3) Supporting the
development of students’ personality; (4) Communication and cooperation.
Each domain is divided into: (1) Knowledge, (2) Planning, (3) Implementa-
tion, (4) Evaluation and (5) Professional development. Each of those further
contains 3-6 indicators (Pravilnik o standardima kompetencija za profesiju
nastavnika i njihovog profesionalnog razvoja, 2011). In addition, the Rule-
book makes an inventory of a myriad of other competencies and/or knowl-
edge, such as prevention of violence in schools or knowing and applying the
legal regulations in education.

In regards to the content aspect of the standards of teacher competencies,
we can find some similarities, but also some important differences between
Serbia and other countries. The similarity is that the competencies in all ex-
amined countries are presented within certain domains, with subject exper-
tise and teaching expertise comprising the backbone of the lists. However,
the way the competencies are organised in Serbia could be described as too
schematic and compartmentalised — the offered matrix consists of 20 fields
that are further specified through indicators, totalling 88 competencies. This
is more pattern-like and specific than solutions found in other countries (e.g.,
there are 28 competencies in Slovenia and 37 competencies in Australia, Table
2). Redundancies arise because competencies appear in the planning section,
then implementation section, then evaluation section of the domain. In that
sense, it could be argued that creation of the standards in Serbia was driven
by the notion that all the aspects of teacher’s work should be mentioned in the
competency framework, and less by the insight about key determinants of
quality teaching. Another noteworthy difference is that standards of teacher
competencies in Serbia are very focused on classroom practices, while compe-
tencies needed for the organisational/school level (e.g., teamwork) are present
in a rather broad, limited manner (e.g., “Teacher actively and constructively
participates in school’s life”).

Because of this, several issues arise: (1) the number of competencies
seems unmanageable and too daunting; (2) some of the competencies seem
forced; for example, it may make sense to plan the application of certain
teaching methods, but somewhat less sense to plan interaction of all partici-
pants involved in educational process; (3) the appearance of competencies
as guide-like also makes them appear redundant and conceptually confusing
within a domain. In order to attain quality standards of teacher competencies,
the choice of content should be firmly led by the essential aspects of teacher
profession as evidenced in literature. Appropriate depth, breadth and clarity
of the proposed content should be agreed on, and then kept at a consistent
level across all competencies. Finally, the number of competencies should be
manageable in order to focus teachers’ attention on the truly important ones.

Differentiation. Almost all examined countries differentiate between
various types of teachers (from novice to master teachers, or for teachers
teaching at different ISCED levels) using the standards of teacher competen-
cies to a lesser or greater degree, as shown in Table 3.
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Table 3: Differentiation of standards of teacher competencies

Australia

* There are standards for four career stages in the teaching pro-
fession: Graduate, Proficient, Highly Accomplished and Lead
(AITSL, 2011).

* For each of the 37 focus areas in standards, different descrip-
tions of what teachers should know and be able to do are produced
for each career stage.

Singapore

* The teachers can have four levels of expertise beyond the begin-
ning teacher: Senior, Lead, Master and Principal master (Low &
Tan, 2017). Promotion (and salary increase) is based on the level
of attained competencies, among other criteria.

* For each of the competencies, different expectations are articu-
lated for teachers at different career levels.

Ontario, Canada

 Standards themselves do not differentiate specific groups of
teachers, but are used in Teacher Performance Appraisal (TPA)
system which distinguishes competencies needed for new and ex-
perienced teachers.

* New teachers are not expected to attain competencies from do-
mains four and five, nor some competencies recognised in the
first three domains (Ministry of Education, 2010).

Estonia

* The standards are created for four career stages in general edu-
cation and three career stages in vocational education.

* The first career stage in general education refers to pre-primary
novice teachers while the second refers to novice teacher in other
ISCED levels. These two career stages are permanent, while the
last two career stages — Senior teacher and Master teacher — are
voluntary and need to be recertified every five years. The career
stages do not directly translate into promotion opportunities or
salary increases (Santiago et al., 2016).

The Netherlands

* The competency requirements do not describe different levels of
performance but could be read as the minimum level of perform-
ance for all teachers (Nusche, Braun, Halasz & Santiago, 2014).

» However, each of the three key areas contains additional com-
petencies specific for the level/type of education in which teacher
teaches — whether it is primary or secondary education (lower or
upper) (Wet BIO, n.d).

Slovenia

* There is no evidence of differentiation of teacher competencies
in Slovenia. They are seen as a set of generic knowledge, skills
and attitudes that should be incorporated in all ITE programs.
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In Serbia, there is no differentiation of competencies by groups of school
teachers (e.g., classroom teachers, subject teachers, vocational education
teachers)® or by complexity of acquired competencies (e.g., novice teacher,
teacher, master teacher). Although in Serbia there are four additional career
stages above regular teachers — Pedagogical advisor, Autonomous pedagogical
advisor, Higher pedagogical advisor and High pedagogical advisor — compe-
tencies needed to attain them are not different (Pravilnik o stalnom stru¢nom
usavrsavanju i napredovanju u zvanja nastavnika, vaspitaca i stru¢nih sarad-
nika, 2017). Rather, a teacher who aspires to an advanced career stage gets
graded based on how many competencies they possess, among other things’.

This underlines the lack of recognition by Serbian policymakers that the
competencies of novice teachers differ both qualitatively and quantitatively
from the competencies of master teachers, that they represent two related
yet distinct sets of knowledge, skills and dispositions. Kyriakides, Creem-
ers & Antoniou (2009) describe profiles of less effective vs. highly effective
teachers and conclude that particular practices, such as structuring lessons,
become developed earlier than the more complex practices, such as evaluat-
ing pupils. Estonia graduated its competencies according to the qualifications
frameworks; Australia and Singapore require increasing depth and breadth of
each focus area for higher career stages, while in Ontario different competen-
cies are required of novice and experienced teachers (Table 3). When creating
the standards of teacher competencies, it is important to: (1) differentiate sep-
arate, increasingly more complex sets of competencies, as they correspond to
real-life differences in teachers’ abilities and performances; and (2) in doing
so, be led by well established, validated and/or researched models of teacher
effectiveness instead of unidimensional, quantitative indicators.

Purpose. Standards of teacher competencies can be used for a variety of
purposes, from serving as a basis for creation of ITE curricula to determining
teachers’ career progression, as presented in Table 4.

¢In 2018 Standards of competencies for pre-primary teachers were enacted (Pravilnik o stan-
dardima kompetencija za profesiju vaspitaca i njegovog profesionalnog razvoja, 2018). In this
paper focus is placed on school teacher competencies only.

" Grade A is given for a competence dimension in which more than 75% competencies are
identified in practice, grade B for the 50-75% range, and grade V for less than 50% of identi-
fied competencies. These grades are taken into account with other elements of the assessment
in order to categorise a teacher into one of the career stages (Pravilnik o stalnom stru¢nom
usavrsavanju i napredovanju u zvanja nastavnika, vaspitaca i stru¢nih saradnika, 2017).
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Table 4: Purpose of standards of teacher competencies

Australia » The general aim of the teacher standards was to provide Aus-
tralian teachers with quality assurance mechanisms in order to
improve teaching and, ultimately, pupil learning (Call, 2018).

* Specifically, standards are used in the accreditation process
and teacher career progression: (1) The lowest level of standards
— Graduate standards — forms the basis for the accreditation of
ITE programs and provides eligibility for initial teacher registra-
tion; (2) Proficient standards underline processes for full teacher
registration and accreditation and annual review process (AITSL,
2011).

» The standards are used less for professional development and
teacher self-reflection® (Révai, 2018).

Singapore » Singapore’s Education Ministry officials and school leaders
use the competency model together with the achievement of per-
formance goals at each stage of employment to: (1) hire and train
teachers; (2) set annual competency fulfilment targets; (3) evaluate
teacher’s competency levels throughout the year; (4) match teachers
to career paths (teacher, leader or specialist); and (5) determine an-
nual bonuses (Steiner, 2010). Importantly, the standards are heavily
used in initial education of teachers (see next section).

Ontario, Canada » The general purpose of standards is to “provide a common
understanding of what makes teaching a unique profession”, or
“clarify the knowledge, skills and values that define the profes-
sion” (Giguere, 1999).
« Since the OCT is the institution that licenses and governs the
Ontario teaching profession, it could be concluded that the stand-
ards are OCT’s main instrument used to regulate all phases of
teachers’ professional development.

Estonia » The standards serve as a basis for the creation of the teacher
education curriculum, licensing and career progression, and are
meant to assist in teacher assessment and professional develop-
ment choices (Révai, 2018).

e A degree from initial teacher education program awards a
teaching license to the graduate (Santiago et al., 2016). In order
to obtain licensing rights, institutions need to show that their cur-
riculum prepares students for all the competencies defined in
standards (Révai, 2018).

» Formative teacher appraisals in schools are usually not done
according to the teacher standards (Santiago et al., 2016). Most
teachers are not well informed about the standards and career
stages, and principals are not led by teachers’ career stages when
making decisions about teacher salaries or distribution of tasks in
school (Santiago et al., 2016).

8 In a 2013 survey of over 4,000 Australian teachers, more than 80% said that they thought
the standards would improve the profession, but only over 50% said they use the standards to
improve their own teaching (Call, 2018).
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The Netherlands * Anyone wanting to become a teacher needs a certificate from a

higher education institution proving that the standards of teacher
competencies have been met. In other words, the competency
framework specifies what should be the core of the curriculum of
teacher training institutions.
* Even though the schools are obliged to employ competent staff
and help them improve their competency levels (Bourgonje &
Tromp, 2011), schools are not obliged to use the competency
requirements for regular teacher appraisal and professional de-
velopment (Nusche et al., 2014), so they are not widely used in
schools.

Slovenia * In Slovenia the Criteria for the Accreditation of Teacher Training
Programmes are used only for ITE, and not for other purposes
(Bourgonje & Tromp, 2011).

The stated purpose of the standards of teacher competencies in Serbia is that
they offer support for: (1) self-assessment and personal orientation of teachers
within planning of their professional development; (2) creation of a plan of
professional development at the level of educational institutions; (3) improve-
ment of the practice of professional development of teachers throughout ini-
tial education, induction, licensing, in-service training, career advancement,
monitoring and evaluation of the teachers’ work of teachers, and (4) defining
national priorities (Pravilnik o standardima kompetencija za profesiju nas-
tavnika i njihovog profesionalnog razvoja, 2011).

In spite of the declared purposes, the standards of teacher competencies in
Serbia are in practice not utilised for selection, licensing or induction of teach-
ers or as a basis for creation of curricula and accreditation of ITE programs.
Similarly, the authors have found no evidence that these standards are routinely
utilised for teacher appraisals, observations of pedagogical practice in schools,
teacher self-assessment or planning of teacher professional development.

As previously mentioned, the standards of teacher competencies are only
employed for voluntary progression of individual teachers to higher career
stages, which are defined in the Rulebook on continuous in-service training
and advancement to titles of teachers, educators and professional associates
(Pravilnik o stalnom stru¢nom usavrSavanju i napredovanju u zvanja nas-
tavnika, vaspitaca i stru¢nih saradnika, 2017). However, these career stag-
es do not yet translate into higher salaries or more important obligations of
teachers within their schools. Moreover, closer examination of the competen-
cies that are used to determine whether a teacher can be promoted into higher
career stage (/bid.) are not entirely aligned with the standards for teacher com-
petencies’. Finally, since there are no definitions of required competencies for

° For example, neither of the three areas of knowledge in the dimension ‘Teaching and learn-
ing’ in the standards of teacher competencies, is considered for the advancement to the higher
career stage. Similarly, of four planning competencies, only two are considered for the ad-



645 Standards of Teacher Competencies in Serbia

different teacher career stages, it is an open issue whether a teacher has the
skills and knowledge that should characterise the position for which they are
applying.

The same Rulebook mentions additional functions of the standards: they
are to be used in teacher self-evaluation, planning of professional develop-
ment, principal’s decisions on the distribution of tasks in school, and catego-
risation of in-service training. However, except in the case of categorisation
of in-service training offerings by the competency domains'’, authors of this
paper have not found confirmation that other purposes of the standards are
implemented in practice.

In this area Serbia differs greatly from all other selected countries. Singa-
pore showcases the greatest use of standards of teacher competencies, as they
lie at the heart of almost all aspects of teacher profession (Table 4). In all other
reviewed countries, the greatest implementation of the standards is in teacher
certification and accreditation of initial teacher education; they are consider-
ably less utilised for formative purposes: teacher appraisals, self-reflection
and professional development choices. This should come to no surprise since
improvement of teacher competencies is voluntary and higher career stages
are not linked to increasing salary levels (in Estonia); however, it may happen
that gentler, formative approach will be fruitful given more time and oppor-
tunities for teachers to explore competencies, better promotion of competency
use and greater support to teachers in terms of tools and resources (much like
Australia’s support mechanisms, see below).

Major corollary of country comparisons in this aspect is the following:
(1) sole formulation and declaration of standards of teacher competencies bear
no weight on the improvement of any aspect of teacher quality; implementa-
tion of standards does; (2) closely linking teacher competencies to teacher
certification/licensing and accreditation of initial training programs seems
to be the best first step in implementation of teacher standards, as this raises
awareness and preparedness of the future teaching force; (3) usage of teacher
standards in teacher appraisals and for career progression seems to be more
complex, so this area needs to be deliberated carefully. It should be kept in
mind that teachers seem to attain teacher competencies more if they are tied
to incentives (e.g., tying salary levels to career stages which are linked to
teacher competencies).

vancement to the higher career stage, and so on. Some of the excluded competencies might
be assessed in some other way. Likewise, some of the competencies that are taken into con-
sideration for career progression are not found in the standards of teacher competencies. For
example, ‘teacher provides an active role of pupils in the teaching process and learning’ is not
found in the list of competencies in the dimension ‘Teaching and learning’.

10 In-service training courses are categorised based on four domains of teacher competencies,
but they do not need to be specifically tied to any particular competency within a particular
domain.
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Context. In six examined countries, the standards of teacher competen-
cies seem to be considerably integrated with other education policies aiming
to raise teacher quality, as shown in Table 5.

Table 5: Context of standards of teacher competencies

Australia

* The professional teacher standards support the Melbourne Dec-
laration on Educational Goals for Young Australians (AITSL,
2011). In 2014, Teacher Education Ministerial Advisory Group
produced a report with 38 recommendations in five key areas in

order to improve initial teacher education (Révai, 2018).

* In order to entice teachers to align their practice with standards,
AITSL developed an extensive set of online tools: more than 300
illustrations of authentic practice (e.g., a video demonstration
for a particular focus area); self-assessment tool to help teachers
map their competencies; classroom practice continuum, which
describes what classroom practice looks like from the Graduate
through to the Lead career stage; and teacher toolkit which con-

tains further practical and interactive resources (AITSL, n.d.).

Singapore

* The Ministry of Education has embedded teacher competencies
into a tool called the Enhanced Performance Management Sys-
tem (EPMS), which was instituted in 2005 as part of a larger set
of educational reforms (Low & Tan, 2017). In EPMS, the devel-
opment and assessment of teacher competencies are used jointly
with the performance outcomes (e.g., pupil learning) to evaluate,

promote, and pay teachers (Steiner, 2010).

* Also, the Ministry has a very strong partnership with schools and
the National Institute of Education (NIE), the only teacher training
institution in country (Low & Tan, 2017; Révai, 2018). The NIE
uses the Graduand Teacher Competencies (GTC) which are the
professional standards for graduating teacher candidates and are
completely aligned with teacher competencies in the EPMS for em-
ployed teachers (NIE, 2009; Révai, 2018). Successful completion
of any NIE teacher education program means automatic certifica-

tion to teach in Singapore’s schools (Low & Tan, 2017).

Ontario, Canada

 Standards of Practice for the Teaching Profession are closely

linked with strategic documents such as Teacher Performance Ap-
praisal (Ministry of Education, 2010), but there is also a meaning-
ful connection with the educational practice, considering that the
standards serve as a basis for ITE programs, and are also used in

teachers’ accreditation, professional development and appraisal.

Estonia

* Estonian competencies are partly embedded in other documents
pertaining to education, such as the Lifelong Learning Strategy.
One of the five strategic goals of the Strategy is to develop and
maintain competent and motivated teachers and school leader-
ship. Within that goal, one of the priorities is evaluation of the
performance of teachers which is aimed to be based on the pro-
fessional standards for teachers (Ministry of Education and Re-

search, 2014).
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The Netherlands * There is a clear agenda for improving teaching quality, as seen
in two policy documents adopted in 2011 (‘Action Plan Teaching
2020: A Strong Profession!”) and 2013 (‘Teacher Agenda’). From
September 2018 all teachers are expected to register into the Na-
tional Teacher Registry; in order to do that, teachers will need
to complete a certain number of accredited professional develop-
ment activities, guided by competency requirements''.

Slovenia  Although the Criteria for the Accreditation of Teacher Train-
ing Programmes were developed to answer the framework set in
Bologna Process (Bourgonje & Tromp, 2011) and they are a part
of initial teacher education programs, they are not strongly linked
with educational practice, such as evaluation of teaching practice,
or incorporated in wider legislative framework.

Standards of teacher competencies in Serbia were enacted in 2011, but not as
a part of a larger framework or set of reforms — the overall education strat-
egy was adopted one year later, in 2012, with a special section dedicated to
teacher professional development (Strategija razvoja obrazovanja u Srbiji do
2020, 2012). After the standards of teacher competencies were published,
there ensued standards of quality of work of educational institutions in 2011,
and their revision in 2018 (Pravilnik o standardima kvaliteta rada ustanove,
2011; 2018), standards of competencies for principals in 2013 (Pravilnik o
standardima kompetencija direktora ustanova obrazovanja i vaspitanja, 2013)
and standards of competencies for pre-primary teachers in 2018 (Pravilnik o
standardima kompetencija za profesiju vaspitaca i njegovog profesionalnog
razvoja, 2018). While standards of competencies of principals are intended
to be used for licensing of all principals, and standards of quality of work of
educational institutions are being used in external evaluations of all schools,
standards of teacher competencies are in fact only used for teachers who vol-
untarily want to progress onto higher stages of career'?.

This, again, is contrary to the situation in other countries discussed in
this paper, where standards of teacher competencies are embedded into great-
er policies and levers to improve teacher quality. Whether these standards are
located in the centre of educational policy in a tightly crafted framework (as
in Singapore), are part of the larger framework (as in Estonia), or are designed
as a part of strong agenda for improving teaching (as in Australia, Ontario and
the Netherlands), it is clear that they are interrelated with other measures and
mechanisms important for functioning of the education system. This does not
mean there are no problems with their implementation in educational practice
(as was mentioned in Table 4), but not entwining standards of teacher com-

" However, with a disbandment of the main teacher association, the prospects of this registry
so far remain unclear (Eurydice, 2018).
12Tt remains to be seen how the standards of competencies for pre-primary teachers will be used.
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petencies with other aspects of teacher-related policies — accreditation of ITE
institutions, teacher appraisal, career ladders and so on — seems to ensure
that the standards will accomplish next to nothing. Additionally, coopera-
tion between main policymakers and providers of initial teacher education
could be much better in Serbia. Finally, providing ample support to teachers
to attain teacher competencies through quality tools and resources, as well
as promoting and encouraging greater use of standards of teacher competen-
cies for self-reflection, professional development planning and appropriate
distribution of obligations and tasks in school, are excellent ways of ensuring
that teachers will use standards of teacher competencies to improve quality
of their teaching.

Based on insights gained in previous sections, in the remainder of the
paper we offer some directions for improvement of the standards of teacher
competencies in Serbia.

CONCLUSION AND RECOMMENDATIONS

As can be seen in the examples of countries successful on PISA testing, stand-
ards of teacher competencies can be a thread that permeates and ties together
all aspects of a teacher’s working life: initial education, certification, selection
and induction, self-assessment and appraisal, professional development, career
progression. Alignment of various elements involved in developing teachers’
knowledge and skills through standards of teacher competencies would pro-
vide coherence to the teaching profession and a more consistent implementa-
tion of teacher evaluation, professional development and career advancement
(Santiago et al., 2016). The list of teacher competencies serves no purpose if it
remains on paper only; however, its implementation can breathe life into all the
phases of teachers’ career and help raise the quality of teaching.

We recommend that the following be taken into consideration before the

next round of revision of standards of teacher competencies in Serbia:

e Standards should be comprised of an evidence-based set of essen-
tial aspects of teacher quality that are manageable and consistent in
terms of breadth and depth. Evidence should be based on literature
reviews and overviews of good practices in other countries.

* Different sets of competencies should be devised for different teach-
ers, from novice to master teachers; which competencies should de-
fine which levels needs to be thoroughly researched and validated in
practice.

e Standards of teacher competencies should be developed through sig-
nificant participation of a large number of teachers and other stake-
holders in order to ensure ownership and future implementation of
standards.
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* Joint involvement in all aspects of teacher profession and excellent
cooperation need to be developed between universities educating fu-
ture teachers, Ministry of Education and other relevant policy mak-
ers, and schools and teachers.

e Content and learning outcomes of all ITE programs need to be re-
vised and closely aligned with standards of teacher competencies;
accreditation of all teacher education programs needs to be explicitly
linked to their deep coverage of standards of teacher competencies.

*  Licensing, induction and mentoring need to be aligned with stand-
ards of teacher competencies. Alternatively, temporary license could
be obtained automatically by graduating from an accredited teacher
education program.

*  Accreditation of in-service programs also needs to be more closely
linked with standards of teacher competencies.

e Support resources and tools for attainment of (various levels of)
competencies should be created and heavily promoted: self-assess-
ment instruments, instruments for teacher appraisal, video illustra-
tions and written demonstrations of competencies, handbooks, train-
ing, etc.

»  Capacities of regional school authorities and school leadership teams
should be raised in order to base observations of teacher practice
and professional development planning according to the standards
of teacher competencies. It is also very important that school roles
and obligations be assigned to teachers based on the level of their
competencies.

*  System of formal teacher appraisal and career progression need to be
devised and institutionalised so that they tightly follow the progres-
sion of development of teacher competencies which should be a part
of a comprehensive system of teacher quality management.

We are aware that by focusing on formal standards of teachers’ competen-
cies we implicitly espouse the positive view of the standards (especially those
with operationalised, detailed indicators) and their extensive use in all phases
of teacher professional lives. However, we deem it a useful first step toward
the discussions on the revision of standards of teacher competencies in Ser-
bia because Serbia heavily leans toward a standards culture (by already hav-
ing standards for teachers, standards for principals and standards of quality
of work of educational institutions), but, as this paper showed, without truly
reaping the potential benefits that the implementation of standards can bring.
We also believe it would be important to further research other, less formal
and more development-leaning mechanisms of improving teaching, and that
multi-pronged approach would certainly have the greatest chances of improv-
ing the quality of teaching and, ultimately, pupil learning in Serbia.
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CTAHJAPTHI KOMIIETEHIIUW YUYUTEJIEW B CEPBUU:
CPABHEHHUE C OOTOBPAHHIOMHU CTPAHAMMU
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Annomayus

B Oonbiom umcie cTpaH BEIpaOOTAHbBI CTAHIAPTHI KOMIETCHIINH yUHUTENEH B LENSIX
yIIydIIeHUsI TpernoiaBanus B mkonax. Llens mpeamaraemoii paboThl — COMOCTaBUTh
CTaHJAApThl KOMIEeTeHU U yunTens B CepOun co cTpaHaMu/peruoHaMu, JJisi KOTO-
PBIX XapaKTepHBI BBICOKHE pe3ynbraThl Ha PISA TtectupoBannm (ABctpanus, Cun-
rammyp, OnTapuo, Jcronus, l'onnannns n CloBeHNs), B LHEISAX BBIICICHHUS BaXKHBIX
CXOZICTB M Pa3JIN4HH, KOTOPbIE MOTYT HIMETh BAabHOE 3HAUCHHE JIJISl KAUeCTBA yUHUTE-
Jel B JAHHBIX CTpaHaX. [lOTIOIHUTENbHAS LENb — IPEAJIOKUTH HHPOPMAIUIO, HY K-
HYIO JIJIs CO37JaHuUs MMOJIUTUKHU 00pa3zoBanus B CepOun 0 TOM, B KAKOM HAIIPAaBICHUU
BO3MOXHBI TIepeOPMYITHPOBKH CTaHAAPTOB KOMIICTCHIIMI y4HTENCH, YTO BEIET
K yJy4YIICHUIO KayecTBa paboThl yuHuTeaeH U pe3yinbTaToB yyammuxcs. Kpurepun.
110 KOTOPBIM CPaBUBAJINCh CTAHAAPTHI B OTOOPAHHBIX CTpaHaX, TAKOBBI: Pa3BUTHE
CTAaHIApTOB (KTO U KaKMM 00pa3oM pa3BHJI CTAHAAPTHI), COACPKAHIE CTAHIAPTOB
(mpenMeTHOE 3HaHUE, TUAAKTUYCCKUE 3HAHUA U T. 1.), TUPPEpeHIHANNS CTaHAAP-
TOB (HaJ'II/I‘-II/Ie OTACIBHBIX KOMHCTCHHI/Iﬁ JJIA HAYWHAOMIUX, JJIA ONBITHBIX YYHUTC-
JIeH U T. 11.), Ha3HaYeHHE cTaHaapra (cepTuduKanuy yuuTenei, HabaoneHe Hajl pe-
3yJIBTaTaMy UX AESTEIBHOCTH, IPOABIIKCHHUE B Kapbepe, aKKPEIUTAIHS IIPOrpaMM
00pa3oBaHUs yUnTENEH U T. [I.), @ TAK)KE KOHTEKCT, B KOTOPOM (pyHKIIMOHUPYIOT
JJAaHHBIE CTAHIAPTHI (SIBISIOTCS JIM OHU 9acThIO OoJiee MHUPOKOH paMKH CTaHIapTOB
1 00pa3oBaTebHON MpakTHKH). HabmromaeTcss HECKOIBKO 3HAUUTENBHBIX pa3IHInn
MEXAY CTaHAapTaMU YUYUTECIbCKUX KOMHCTCHHI/Iﬁ B Cep6m/1 U B aHAJIU3UPYEMBIX
cTpanax. KpymnHeifiee U3 HUX COCTOUT B TOM, YTO CTaHAAPTHI B APYTHX CTPaHAX
TIPUMEHSIOTCS B TOpa3zio OoblIel Mepe, IpuYeM B Pa3HbIX cerMeHTax npoddeccu-
OHAJBHOTO PA3BUTHA yuuTenei. B 3axkmounTensHoil yactn paboThl Aaf0TCsl peKo-
MEH/IAIUH [Tl YTy YIIeHNUsI CTAaHIapPTOB KOMIIETeHINH yunTeneit B CepOun.
Kniouesvie cnoga: cTaHAAapThl KOMIIETCHIMN y4IHUTEIEH, KadeCTBEHHOE O0yUYeHHE,
CepOusl.
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